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Executive Summary

This report examines the curriculum
taught in the al-Azhar religious seminary —
a separate K-12 school system that enjoys
government subsidies, which also pub-
lishes its own textbooks, teaching them
alongside the textbooks of the public cur-
riculum published by the Ministry of Edu-
cation.

The Egyptian constitution states that Al-
Azhar is “the main authority in theology
and Islamic affairs,” and is responsible for
spreading Islam, Islamic doctrine, and the
Arabic Language, both in Egypt and
throughout the world. Importantly, despite
criticism by several al-Azhar scholars, the
institute generally answered the call of
President EI-Sisi to revolutionize Egyptian
religious education in order to limit the ef-
fects of extremism and intolerance. Alt-
hough not unequivocally, this is reflected
in the Al-Azhar curriculum.

The curriculum’s content spans many gen-
res of classical Islamic literature: Quran
commentary, hadith, jurisprudence, Is-
lamic history and culture, grammar, and
rhetoric.

This document complements our April
2023 report on the public school curricu-
lum." 63 textbooks across grades 7-12
were examined, from which we identified
the following main points:

While promoting adherence to traditional
Islamic beliefs and texts, particular em-
phasis is placed on disseminating a mod-
erate form of Islam as envisioned by the
“Wasatiyya” (the middle-way). This in-
volves the total rejection of Islamic ex-
tremism, fundamentalism, and militancy.

Islamist movements, including Jihaadr-
Salafis and the Muslim Brotherhood, are
demonized, particularly in the context of
the riots following the deposition of Mo-
hamed Morsi from the presidency.

Moderate and non-violent interpreta-
tions of Jihad are deemed acceptable,
i.e., Jihad of the soul, for the sake of Is-
lam to prevent the corruption of the faith,
or to protect other “revealed religions”
(including Judaism, Christianity, and Zo-
roastrianism).

Infidels and deniers of Muhammad and of
the holy scriptures are prescribed Godly
punishments.

The religious curriculum is ambivalent in
that, alongside moderation and a nominal
promotion of peace, love and tolerance,
it also harbors some intolerance towards
Jews, and teaches the classic demoniza-
tion of unbelievers who will be punished
in Hell.

A textbook on Islamic sects other than
the Sunna considers most aspects of
Shi'a as legitimate despite the occasional

' Ofir Winter, “Generational Change: Egypt’s Quest to Reform its School Curriculum,” IMPACT-se, Apr. 2023.
https://www.impact-se.org/wp-content/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-

April-2023.pdf.



critique. Twelver and Zaydi Shiism are
considered legitimate Muslim schools of
thought, but the textbook strongly re-
jects the Shii “esoteric” traditions that
feature prominently among the
Isma’iliyya. Other delegitimized “esoteric”
sects are the Baha'l faith and the Ahmad-

iyya.

The attitude towards Jews is ambivalent.
On the one hand, textbooks delegitimize
Jews as “treacherous by nature” or teach
that they and other religions who did not
convert to Islam remained “/nfidels” On
the other hand, Jews are regarded as
People of the Book and their treaties with
the Muslims, or the occasional aid sup-
plied by Jewish individuals to Muham-
mad, are commended.

There are few examples of problematic
material on Christians. Although they are
considered alongside Jews as bigoted,
or as infidels when not converting to Is-
lam, the attitude towards Christians is
nonetheless positive overall. Being a “re-
vealed religion,” Christian believers and
churches are to be protected from ene-
mies, and the Christian sanctity of Jeru-
salem is acknowledged.

Textbooks still promote traditional, re-
strictive ideas regarding women’s equal
status in society. The husband is still re-
garded as the “/eader of the family,” and
legal guardians are permitted to marry
women off against their will. While text-
books acknowledge various administra-
tive and jurisprudential duties for women,
some are deemed inappropriate as they
contradict a woman’s gentle nature. Nev-
ertheless, harassment of women is de-
cried as a punishable crime.

Textbooks prohibit homosexual relations
and “sodomy” (anal penetration) be-
tween men and women, the punishment
for which is “stoning.” Severe punish-
ments are also prescribed for adulterers.

International issues and relations are
rarely addressed, but the few occasions
they are mentioned reflect an anti-West-
ern perspective. Japan and China’s emer-
gence after they had suffered decline
and defeat by the USA or the West, are
presented as role models for Egypt. Ja-
pan’s investment in industrial capabilities
is admired, while China’s military capacity
building is referenced, notably the man-
ufacturing of “a nuclear and a hydrogen
bomb, and guided missiles.”

Israel and Zionism are vilified and thor-
oughly rejected. The vast majority of
textbooks fail to acknowledge the exist-
ence of Israel (except for once and in a
negative context), referring to it as the
“Zionist entity’ or the “usurping occu-
pler” Both the peace agreement be-
tween Israel and Egypt and the Abraham
Accords are entirely ignored, and normal-
ization with Israel is explicitly discour-
aged in the curriculum published by Al-
Azhar. However, students learn about the
agreement with Israel in textbooks pub-
lished by the Egyptian Ministry of Educa-
tion, which are used alongside the Al-
Azhar curriculum. Jerusalem is portrayed
solely as an Arab and Islamic city, with
some Christian ties to the city acknowl-
edged. Jerusalem is also presented as
the “eternal capital of Palestine” to be
freed from the “impurity of the occupa-
tion” Al-Azhar textbooks openly declare
support for the Palestinian “uprising (/nti-
fada)” against Israel's policies vis-a-vis
the Palestinians and Jerusalem.
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- Introduction

Alongside the public school system, Egypt
is home to a separate K-12 school system
operated by the country’s al-Azhar reli-
gious seminary, which publishes its own
school textbooks while enjoying substan-
tial government subsidies.? The school
curriculum for al-Azhar students contains
different subjects of religious studies
(such as Quran reading and interpretation,
hadith, jurisprudence, composition, and
more) as well as most of the textbooks
taught in the public school system. As of
2023, the education system of al-Azhar
from pre-compulsory school to high
school included more than two million stu-
dents, which comprised approximately 7.5
percent of the overall student body in
Egypt. Al-Azhar receives about 30,000 for-
eign students studying in the various al-
Azhar institutes, out of which approxi-
mately 4000 are given scholarships.®

The Egyptian constitution states that Al-
Azhar is “the main authority in theology
and Islamic affairs,” and is responsible for
spreading Islam, Islamic doctrine, and the
Arabic language, both in the country and
throughout the world. The Grand Imam is
elected by al-Azhar’'s Council of Senior
Scholars, and is officially appointed by the
president for a life term. The president
does not have the authority to dismiss him.
Al-Azhar's annual budgetary allocation

from the government, which is required by
the constitution to provide “sufficient
funding for it to achieve its purposes,”* was
estimated at almost 16 billion Egyptian
pounds (1 billion USD).

Considered to be the largest Islamic sem-
inary, with its Grand Imam among the high-
est jurisprudential authorities of the
Sunna, al-Azhar’s influence on Islamic legal
scholasticism, particularly that of the
Sunna, is highly significant. In addition, al-
Azhar’s influence extends globally through
a social network, including the affiliates
World Association for Al-Azhar Graduates
(WAAGQG) in Asia, Africa and Europe, and the
masses of Muslim scholars who arrive in
Cairo each year to train in the seminary. Al-
Azhar's influence is likewise exerted
through the Academy for the Training of
Imams and Preachers, founded in 2019,
which has trained hundreds of scholars
from Asian, African, Central American and
European countries, even remotely since
COVID-19. The UAE has also contributed
to al-Azhar’s leading position, founding
several councils and offices, including

2 “Egyptian Textbooks Send Mixed Messages about Jews,” ADL, Jun. 22, 2021, https://www.adl.org/blog/egyp-
tian-textbooks-send-mixed-messages-about-jews. Accessed online on Sep. 18, 2023.

3 Muhammed Mourtada, “How to Apply for Admission to study in Al-Azhar in Egypt,” Arabic Learning,
https://www.earabiclearning.com/blog/2022/06/24/how-to-apply-to-study-in-al-azhar-in-egypt/. Accessed

online on Aug. 28, 2023.

4 “Article 7. Al-Azhar,” Egyptian Constitution 2014, https://www.constituteproject.org/constitution/Egypt_2014.

Accessed online Aug. 29, 2023.
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signing an agreement in 2015 to open al-
Azhar’s first branch abroad in the UAE.®

Al-Azhar has enjoyed close ties with the
government and bolstered many contro-
versial policies with jurisprudential legiti-
macy.® Despite criticism by several schol-
ars in al-Azhar, the institute generally an-
swered the call of El-Sisi to revolutionize
Egyptian religious education so as to cur-
tail the effects of extremism and intoler-
ance. Examples of lessons eschewing
these ideas are presented below (see sec-
tion entitled “Combatting Radical Islam”).

Nevertheless, the two establishments are
often caught in power struggles. Al-Azhar
has rejected several policy suggestions
and requests by El-Sisi, such as declaring
ISIS members as infidels, subjecting Friday
sermon prayers to content monitoring, ap-
plying divorce proceedings only in writing
S0 as to decrease the divorce rate, and re-
forming the al-Azhar curriculum and reli-
gious discourse to be less intolerant, fea-
turing fewer traditional texts that may fuel
militant Islamist thought. In light of al-
Azhar’s rejection of his plans, EI-Sisi even
turned to Dar al-Ifta’ in what is perceived
as an attempt to groom an alternative reli-
gious authority more accepting of his
ideas.’

Naturally, al-Azhar places a greater em-
phasis on Islamic education. In January
2019, the Al-Azhar Curricula Development
Committee announced its introduction of
new primary, secondary, and university
textbooks that promote religious tolerance
in the 11,000 schools under its purview.
The statement read that the new texts
would focus on unity between Muslims
and Christians, and would stress the con-
cept of citizenship without distinction
based on religious belief.?

Religious textbooks in the government ed-
ucational system are also reviewed by a
committee from al-Azhar. However, while
most of al-Azhar's textbooks overlap with
the public education system, they are
characterized by several distinct ele-
ments, particularly their unigque role in
combating radicalism and in the renewal of
religious discourse on legal matters, sec-
tarian issues (the characteristics of various
Islamic sects), and the Sunni establish-
ment’s views on other religions.®

Al-Azhar’s Response to Events of October
7, 2023

In the wake of the October 7 Hamas at-
tacks on Israel, al-Azhar has taken a hith-
erto unwavering stance in support of the
Palestinian Cause; it has consistently
called for stopping the aggression against

> Michael Barak, “Al-Azhar as a Key Player in Countering the Radical Ideology of Global Jihad,” in Muddassir
Quamar (ed.), Politics of Change in Middle East and North Africa Since Arab Spring: A Lost Decade? New York:

Routledge, 2023, pp. 58-60.

6 Masooda Bano, Modern Islamic Authority and Social Change, Vol. 1, Edinburgh University Press, 2018, pp. 53-

78.
7 Barak, “Al-Azhar,” Politics, 60-63.

82019 Report on International Religious Freedom: Egypt,” US Department of State, https://www.state.gov/re-
ports/2019-report-on-international-religious-freedom/egypt/. Accessed online on Sep. 18, 2023.

9”Schools For Skills: A New Learning Agenda for Egypt”, OECD, p. 36.
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Gaza, failing to mention any of the atroci-
ties perpetrated by Hamas, let alone con-
demning the murder and abduction of in-
nocent Israeli civilians. Sadly, al-Azhar
even implicitly endorsed the attack, “sa/ut-
ing with utmost pride the resistance
(mugawama) efforts of the proud Palestin-
ian people.”® Similarly, the institution also
justified attacks against Israeli civilians,
with its latest fatwa decreeing that “Zionist
civilians (“settlers”) on occupied land do
not [at all] qualify the description of civil-
ians™

The institution has played an active role in
delegitimizing Israel by promoting antise-
mitic topes. It portrayed Israel as “a blood-
thirsty wolf” relishing in “eating the flesh
and drinking the blood” of women, chil-
dren, and the innocent. Al-Azhar also
called for boycotting international compa-
nies owned by Jews, regarding the latter
as “treacherous people.””? Two leading of-
ficials in the institution, Muhammad Omar
al-Qady and Abbas Shuman, have ex-
pressed their hope that Israel and Jews
will perish, calling the Jews “descendants
of apes and pigs,” “killers of prophets,”and
‘enemies of humanity.” Al-Qady also

adopted an incitive tone against the US,
referring to it as the “greatest Satan,” and
a “mafia” state with a “drunk” president.”™
This notwithstanding, al-Azhar has called
“‘Muslims, Christians and Jews with live
and brave consciences [...] to support the
Palestinians and oppose this barbaric ag-
gression.”™*

When examining the institution’s role in
contextualizing these events to its world-
wide following, Al-Azhar’s virtual presence
on Facebook, having an official page with
3.5 million followers, is a case in point.”™ On
October 12, the organisation changed its
profile and cover pictures to images bear-
ing the Palestinian flag, and since the be-
ginning of the war has been sharing posts
by the Grand Imam al-Tayyib and other
sources, and uploading “stories” on the
events.

[ — oy sl ya3ll

10 Special Dispatch No. 10834, “Egypt's Al-Azhar Salutes Hamas Terror Attack In Which Over 600 Israelis Were
Killed, Over 100 Were Kidnapped, And Over 2,000 Were Wounded,”, MEMRI, Oct. 8, 2023,
https://www.memri.org/reports/egypts-al-azhar-salutes-hamas-terror-attack-which-over-600-israelis-were-

Killed-over-100. Accessed Nov. 13, 2023.

" Ofir Winter and Michael Barak, “Al-Azhar's stance: A blow to the global fight against terror - opinion”, JPOST,
Nov. 8, 2023. https://www.jpost.com/opinion/article-772171. Accessed online Nov. 13, 2023. This seems like a

forced attempt to disqualify any association of Hamas with the definition of terrorism.

2 /bid.

13 Special Dispatch No. 10952, “Virulent Incitement By Al-Azhar: Praise For Palestinian Jihad Fighters; Israel Is
Destined To Perish; U.S. Is The Greatest Satan; Jews Are Descendants Of Apes And Pigs,” MEMRI, Nov. 10,
2023, https://www.memri.org/reports/virulent-incitement-al-azhar-praise-palestinian-jihad-fighters-israel-des-

tined-perish-us#_edn1. Accessed Nov. 13, 2023.

4 Nov. 3, 2023. https://www.facebook.com/OfficialA-

zharEg/posts/pfbid0dbkZwugkJNBxKd4wfN3tUzvGu9bT94MEHwW9adLtZMe2jWs8QicUzx66fo7ZsVAnnl. Ac-

cessed Nov. 13, 2023.

5 https://www.facebook.com/OfficialAzharEg. Accessed Nov. 13, 2023.



https://www.memri.org/reports/egypts-al-azhar-salutes-hamas-terror-attack-which-over-600-israelis-were-killed-over-100
https://www.memri.org/reports/egypts-al-azhar-salutes-hamas-terror-attack-which-over-600-israelis-were-killed-over-100
https://www.jpost.com/opinion/article-772171
https://www.memri.org/reports/virulent-incitement-al-azhar-praise-palestinian-jihad-fighters-israel-destined-perish-us#_edn1
https://www.memri.org/reports/virulent-incitement-al-azhar-praise-palestinian-jihad-fighters-israel-destined-perish-us#_edn1
https://www.facebook.com/OfficialAzharEg/posts/pfbid0dbkZwugkJNBxKd4wfN3tUzvGu9bT94MEHw9adLtZMe2jWs8QicUzx66fo7ZsVAnnl
https://www.facebook.com/OfficialAzharEg/posts/pfbid0dbkZwugkJNBxKd4wfN3tUzvGu9bT94MEHw9adLtZMe2jWs8QicUzx66fo7ZsVAnnl
https://www.facebook.com/OfficialAzharEg

On October 7, al-Azhar released a state-
ment in which it decried the international
“silence about the righteous victims of Pal-
estine.” The statement praised the “mar-
tyrs of noble Palestine” who sacrificed
their life to defend their nation and home-
land, and their strong standing and efforts
in the face of “Zionist tyranny and terror-
/ism”to end the occupation.' Several days
later, on October 11, al-Azhar invoked an
even harsher invective, accusing Israel of
employing methods of “murder, destruc-
tion, and terrorism,” “genocide,” and “war
crimes”against the Palestinians, which is a
disgrace for Zionism and its supporters. It
also accused Western media of biased,
anti-Palestinian coverage of the events.
Crucially, al-Azhar condoned the Palestin-
ians for remaining steadfast in their lands
‘no matter the cost or sacrifice,” empha-
sizing that 7t /s better to die on that land
as knights, heroes and martyrs than leav-
ing it to be a sanctuary made permissible
for the conquering colonialists.” That is be-
cause “eaving your lands will kill off your
and our [liberation] cause, destroying it
forever.™

In this vein, we must remember that al-
Azhar is a foremost authority of Sunni ju-
risprudence, whose statements millions of
Muslims take to heart. Thus, the stipula-
tion of dying while fighting as being better
than the other non-violent option of evic-
tion or escape reads as clear incitement to
fight Israel.

As part of its attempt to delegitimize Israel
and its Western supporters, al-Azhar has
also published a pamphlet through its
newspaper “Sawt al-Azhar,” labelling the
IDF attacks on Gaza as “the Palestinian
Holocaust."'®

6 Oct. 7, 2023. https://www.facebook.com/OfficialAzharEg/posts/880134230137759/?paipv=0&eav=AfZAJHB-

JAB_216TuWgESpzMxmlusup6VaRSVOu-6DSIi1Bu__nZrQYIZFaRk10kNZgUM&_rdr. See also Bawabat al-Azhar,

“Al-Azhar decries the world’s silence about the righteous victims of Palestine and commends the withstanding
of the noble Palestinian people,” October 7, 2023. https://www.azhar.eg/ArticleDetails/ArtMID/10108/Arti-

clelD/75487/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D9%8A%D8%BI%D8%B2%D9%8A-

%D8%A7%D9%84%D8%BI%D8%A7%D9%84%D9%85-%D8%A7%D9%84%D8%B5%D8%A7%D9%85%D8%AA-

%D9%81%D9%8A-%D8%B6%D8%AD%D8%A7 %DI%8A%D8%AT -

%D9%81%D9%84%D8%B3%D8%B7%D9%8A%D9%86-

%D8%A7%D9%84%D8%A3%D8%A8%D8%B1%D9%8A%D8%A7%D8%AT-

%D9%88%D9%8A%D8%AD%DI9%8E%D9%8A%D9%91%D9%90%D9%8A-%D8%B5%D9%85%D9%88%D8%AF-

%D8%A7%D9%84%D8%B4%D8%BI%D8%A8-

%D8%A7%D9%84%D9%81%D9%84%D8%B3%D8%B7%D9%8A%D9%86%D9%8A-

%D8%A7%D9%84%D8%A3%D8%A8%D9%8A. Accessed Oct. 29, 2023.
70ct. 11, 2023. https://www.facebook.com/OfficialAzharEg/posts/pfbid02xaoJeWsTjbiutCvUxEpf3Eb-

duExT4PGzvgBECNAN4as935WyfiDFgk4jCMe7psyvl. Accessed Nov. 13, 2023.

8 Oct. 15, 2023. https://www.facebook.com/Official A-
zharEg/posts/pfbid0gzsHD2BwDMGZdsgkZUaDWJDC723yxj5CFnnRAxp34M7Gda5vhSfsp6djgS6eH89WI. Ac-

cessed Nov. 13, 2023.
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In another post, al-Azhar called for Islamic
and Arab nations to start developing their
own military capabilities without relying on
the West.™

The al-Azhar Institution has thus imple-
mented a dual approach in its envisioned
role to counter religious extremism and Is-
lamic terrorism. This is clearly evident in
the way it professes to unequivocally sup-
port Hamas — historically, the military wing

of the Muslim Brotherhood - while going
as far as to dehumanize the outlawed
Muslim Brotherhood in Egypt, a prominent
agenda apparent in aspects of its curricu-
lum. Notably, in 2020 al-Azhar issued a
fatwa forbidding membership of the Mus-
lim Brotherhood organization.?®

The sentiments expressed by al-Azhar
seem to reflect dominant currents of pub-
lic opinion. While many Egyptians have
come to loathe the Muslim Brotherhood,
particularly following their short rule after
the Arab Spring events,?" according to a
telephone survey conducted on October
9-10, 82 percent of respondents (total
number unknown) justify the October 7
‘attacks led by the Palestinian Factions
against Israel”?? Although the extent to
which Egyptians have been exposed to
accurate coverage of the atrocities is de-
batable, it nonetheless indicates the cur-
rent mindset of many Egyptians. Moreover,
in a protest-phobic country such as Egypt
where, as of 2013, every protest must be
notified a minimum of 3 days in advance,?®
massive protests have been witnessed
since October 13 in the area of al-Azhar in
support of the Palestinians, where chants
such as “we will give our lives and blood to

9 Oct. 18, 2023. https://www.facebook.com/OfficialAzharEg/posts/pfbid031VrdEF-

CarVKQH7H50H9FNH1UjaMvgh1g9VMUUhpwdLk8UrMwXFXVINQZfVBrhCPil. Accessed Nov. 13, 2023.

20 The New Arab Staff, “Egypt's Al Azhar issues fatwa forbidding Muslim Brotherhood membership in latest at-
tack on group,” Dec. 22, 2020. https://www.newarab.com/news/al-azhar-issues-fatwa-forbidding-muslim-

brotherhood-membership. Accessed online Nov. 13, 2023.

21 David Pollock, “In Egypt, One-Third Still Like the Muslim Brotherhood; Half Call U.S. Ties "Important",” Fikra
Forum, Dec. 10, 2018. https://www.washingtoninstitute.org/policy-analysis/egypt-one-third-still-muslim-broth-

erhood-half-call-us-ties-important#:~:text=The%20most%20strik-

ing%20data%20point,%E2%80%9Cvery%20positive %E2%80%9D%20view). Accessed Nov. 13, 2023.

22 Muhammad Taha, “Within its right... Survey: 82% of those who heard about the Palestinian Factions attack
against Israel regard it as justified,” Al-Masry Al-Youm, Oct. 11, 2023. https://www.almasry-
alyoum.com/news/details/3003283. Accessed on Oct. 29, 2023.

23 “Full English translation of Egypt’s new protest law,” Ahram Online English, Nov. 25, 2013, https://english.ah-

ram.org.eg/News/87375.aspx. Accessed Oct. 29, 2023.
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liberate you, Palestine” and ‘al-Aqgsa,”
“Khaybar, Khaybar, o Jews, Muhammad's
army shall return,” and “Israel — begoné&’
have been heard.?*

As will be demonstrated, the contrasting
tones of al-Azhar’s ideology pervade its
pedagogy throughout its religious curricu-
lum. The crucial role of education in con-
solidating public opinion around ideas of
peace and tolerance, and rejecting vio-
lence and intolerance, is therefore abun-
dantly clear — the need for policymakers in
Egypt and the international community to
influence al-Azhar to uphold its mission of
promoting religious tolerance has never
been more pressing.

Report Findings

This report examines the curriculum
taught in the al-Azhar religious seminary,
complementing our April 2023 report on
the public school curriculum.?® 63 text-
books across grades 7-12 were examined,
according to which we identified seven
striking themes: combating radical Islam;
fighting disbelief; gender issues; treat-
ment of Jews and Christians; Zionism and
Israel; Islamic sects; and international rela-
tions. The main features of these themes
are expanded upon below.

As al-Azhar students also study textbooks
of the public school system, this means
that they are exposed to both its com-
mendably positive contents, as well as

those problematic materials. Juxtaposing
the general features of the al-Azhar curric-
ulum with those of the general govern-
ment curriculum is of some use here.

A prominent feature of the al-Azhar curric-
ulum is the methodology and pedagogy of
teaching religious material. As opposed to
the public-school curriculum, where reli-
gious content and traditions were cited
from early medieval sources according to
the topic of the lesson, the al-Azhar text-
books are often abridged or simplified edi-
tions of important canonical works that
were written by medieval authors. These
include hadith compilations, Quran com-
mentaries, and works on ethics, grammar,
and rhetoric. In practice, the textbooks
cite extensive material from these medie-
val works, but offer sections in which the
content is interpreted, as well as sections
that identify the goals or conclusions de-
rived from different texts. Each lesson
concludes with questions on the text, and
one surmises from the way they are formu-
lated that pedagogic emphasis is placed
on memorizing the material, rather than
expressing one’s opinion of the issues at
hand.

In terms of content, the al-Azhar curricu-
lum differs from the public school curricu-
lum particularly in subjects under the pur-
view of religion. As such, issues of modern
politics are rarely expanded upon, as op-
posed to the public curriculum’s greater in-
terest in them. Furthermore, the al-Azhar

24 Al-Arabiyya Egypt, “We will give our lives and blood to liberate you, Palestine... al-Azhar protests in support
of Gaza”, YouTube, Oct. 13, 2023. https://www.youtube.com/watch?v=YBhV_JIPp1Y. Accessed Oct. 29, 2023.

25 Ofir Winter, “Generational Change: Egypt’'s Quest to Reform its School Curriculum,” IMPACT-se, Apr. 2023.
https://www.impact-se.org/wp-content/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-

April-2023.pdf.
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textbooks harshly delegitimize them, in an
attempt to inculcate the teachings of mod-
erate Islam, whereas the public curriculum
is silent on radical Islam trends (Salafi-Ji-
hadism and the Muslim Brotherhood). In
the vein of solidifying the hold of Sunni or-
thodoxy in the minds of students and es-
chewing the concept of heterodoxy, the
al-Azhar curriculum also touches upon is-
sues of religious heresy, notably expand-
ing on the emergence of sects within Islam
(Shi‘ism and Isma‘lism) and thereout
(Druze, Baha'i faith, Ahmadiyya). These
subjects are not treated at all in the public
school curriculum, which generally pro-
motes tolerance and acceptance towards
non-Muslims. Moreover, as opposed to the
public system that generally promotes
gender equality (such as promoting posi-
tive female role models), the al-Azhar cur-
riculum rarely reflects these outlooks. In-
stead, traditionally restrictive notions of
women’s role in society are taught.

Notably, the al-Azhar curriculum’s irrever-
ent approach to Judaism is reminiscent of
the public school textbooks which have
yet to be reformed. Our 2023 Egypt report
has shown that the reformed textbooks
(grades 1-5) have gone a long way to
tackle and remove most antisemitic
tropes, that are still extant in Christian Ed-
ucation textbooks as well as textbooks
from grade 6 and above. Like these text-
books, the al-Azhar textbooks still con-
tained antisemitic notions such as the in-
famous “treachery of the Jews”, while oc-
casionally accepting the validity of the
Jews under the category of “People of the
Book”.

How Israel is portrayed in the al-Azhar cur-
riculum slightly departs from its portrayal
in the pre-reform public school textbooks.
Whereas Egypt’s military struggles with Is-
rael were often negatively mentioned in
the public school curriculum, neither they
nor the benefits of the peace agreement
(which are positive additions in the re-
formed textbooks) are acknowledged by
the al-Azhar curriculum. The main concern
of the al-Azhar textbooks with Israel is del-
egitimizing it in light of its abundantly clear
support of the Palestinian issue.




- Combating Radical Islam

While most of al-Azhar's textbooks overlap
with the public education system, they are
characterized by several distinct ele-
ments, the most prominent being their
unique role in combating radicalism, and in
the renewal of religious discourse. As early
as January 2015, in a televised speech at
an al-Azhar conference in Cairo, Egyptian
President 'Abd al-Fattah EI-Sisi called for
“a religious revolution.” He said: “We need
a revolution of the self, a revolution of con-
scliousness and ethics to rebuild the Egyp-
tian person —a person that our country will
need in the near future.

The President's call to al-Azhar scholars
came following terrorist attacks by radical
Islamist organizations targeting Egyptian
citizens, security officers, and the public
prosecutor. The reforms in the field of ed-
ucation are part of an inclusive Egyptian
military, political, ideological and educa-
tional strategy to achieve several main ob-
jectives: stamping out the vestiges of the
Muslim Brotherhood; offering a religious
alternative to the Jihadist ideology of ISIS
and its affiliates in Egypt and the Middle
East; and legitimizing various social re-
forms.?®

Some al-Azhar scholars did not appreciate
the government’s attempts to subordinate
the institution to its political agendas.?”
Yet, despite existing reservations and ten-
sions, al-Azhar became a partner of the
Egyptian state in its efforts to reform the
educational system and curriculum by pro-
moting tolerance, moderation, and a cul-
ture of dialogue. It should be noted that
anti-Islamist intellectuals in Egypt have
criticized the al-Azhar curriculum for har-
boring extreme material that might have a
negative impact on youth. Crucially, al-
Azhar was also the a/ma materof infamous
terrorists and extremists. Such extremists
include Mohammad ‘Ata (September 11 at-
tacks) and ‘Abdallah ‘Azzam (founded al-
Qaeda) and ISIS members.?® Since 2015,
al-Azhar has been actively promoting anti-
radical Islamist thought, both in Egypt and
around the world. The Al-Nur magazine for
children aged 8-18, launched in 2015 by
the World Association for Al-Azhar Gradu-
ates (WAAG), promoted the tolerant and
humane teachings of Islam in Arabic and
other languages, and was praised by pres-
ident EI-Sisi. In the same year, a center for
monitoring Jihadi propaganda was also
established by Al-Azhar.?® Grand Imam Ah-
med al-Tayyib even issued a fatwa

26 Edyta Wolny-Abouelwafa, "Teaching of the Islamic Religion in Egyptian Governmental Primary Schools in Re-
lation to the Challenges Facing the Country," Przeglad Orientalistyczny 2-3, pp. 233-244,
https://www.ceeol.com/search/article-detail?id=979649; Sarah Feuer, "New Egyptian Legislation Aims to Re-
duce Al-Azhar’s Authority," PolicyWatch 3368, August 20, 2020, https://www.washingtoninstitute.org/policy-
analysis/new-egyptian-legislation-aims-reduce-al-azhars-authority

27 Zvi Bar'el, "Quran, Not in Our School," Haaretz (February 28, 2021), https://www.haaretz.co.il/opin-
ions/zvibarel/2021-02-28/ty-article/.premium/0000017f-e033-d3a5-af7f-f2bf404f0000?Its=1663498873340
28 Michael Barak, “The Al-Azhar Institute — A Key Player in Shaping the Religious and Political Discourse in

Egypt,” ICT Jihadi Monitoring Group, n.d., p. 6.
29 Barak, “Al-Azhar,” Politics, p. 56.



declaring it unlawful to join the ranks of the
Muslim Brotherhood.3°

Indeed, al-Azhar published lessons about
decisions and documents after the 2011
revolution, which present views that sup-
port the idea of a democratic regime
based on the constitution, emphasize the
importance of human liberties (freedom of
religion, freedom of speech and thought,
academic freedom, etc.), and curtail vio-
lence.®

A Grade 10 /s/lamic Culture textbook pre-
sents a passage on the importance of co-
existence and tolerance. The paragraph
below, which is taken from the text, ap-
pears in the Document of Human Frater-
nity signed in February 2019 by al-Azhar’s
Grand Imam Sheikh al-Tayyib and Pope
Francis in Abu Dhabi in the UAE.
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Islamic Culture, Grade 10, 2021-22, pp. 130-131.

30 i, 57.

The necessity of spreading the culture of tolerance and
coexistence:

The believers in Allah [...] demand from themselves, world
leaders and international and world economy policymak-
ers to endeavor to spread the culture of tolerance, coex-
istence, and peace, and promptly intervene to stop the
bloodshed of innocent people, and current wars and con-
flicts, climate decline, and cultural and moral regression.

A Grade 12 textbook containing selections
of Islamic teachings translated into English
and taught as part of the English Language
Syllabus teaches that Islam is “the religion
of love” urging Muslims to extend love to
all creatures, “including all and excepting
(sic. l.e. excluding) none!” Love is further
described as the “mightiest weapon” to
overcome evil, hatred, aggression, and
more. The text thus encourages students
to fight evil and hatred everywhere,
spreading goodness and love instead.®?

It is true that Islam is the religion of love urging

Muslims to love one another for the sake of Allah (Glory be

ofe
o6

to Him). Moreover, it is Islam that urges Muslims to realize
love in all the relationships extended to all creatures including
all and excepting none.

Hence, love is the means and the target at the same
time. Besides, It should be taken into consideration that
love is the mightiest weapon throught which evill, hatred,
malice, spleen, grudge, envy and aggression can be
successfully overcome. paving the way for love, cordiality,
affability, amity and cooperation to prevail uplifting the
banners “FIGHT EVIL EVERYWHERE.”  “FIGHT
HATRED EVERYWHERE.” “SPREAD GOOD
EVERYWHERE.” “SPREAD LOVE EVERYWHERE.”

Islamic Selections, Grade 12, Book 2, 2020-21, p. 21

81 Reading and Writing, Grade 12, 2021-22, pp. 74-78, 83-87, 92-94.

32 A Grade 10 Hadith textbook teaches a hadith in which Muhammad recounts the words by the angel Gabriel,
instructing him to treat neighbors kindly. The interpretation explains that the word “neighbor” describes any
type of neighbor, be he Muslim or infidel, righteous or foe, local or foreign. Hadith, Grade 10, 2021-22, pp. 83-
94. Elsewhere in the textbook, a hadith about fraternity among the believers explains that the show of frater-
nity includes infidels, so as to make them love Islam. /bid., p. 110.



Consequently, al-Azhar's current text-
books are dedicated to the mission of de-
nouncing terrorism, and spreading anti-
radical interpretations of controversial Is-
lamic concepts such as Jihad, aar al-Islam,
hijra, and takfir. Notably, the textbook ap-
pears to be “reclaiming” these concepts,
which are widely used by Jihadi-Salafis
(including ISIS in Sinai), thereby removing
their violent sting.

The Islamic Culture textbook for Grade 9 is
devoted to refuting terrorism and distin-
guishing the conduct of terrorist groups
from genuine Islam. For example, in one of
the texts, parents warn their child Muham-
mad against the dangerous phenomenon
of terrorism. In response to the child's
guestion on the difference between terror-
ism and Jihad, the mother explains that /-
had is the defense of the soul, the family
and the homeland, and a reaction to injus-
tice and aggression,” while terrorism is
“the spread of fear, killing of innocents,
bloodshed, which is prohibited by Allah
unless just, and undermining of the land.”*

Students are also taught that the common
association in the West between Islam and
terrorism is false, as Islam is a religion of
tolerance that fights against terror. More-
over, Islam states that “an aggression
against a single human soul is an aggres-
sion against the whole of humanity,” and
“strives to consolidate the fundamentals of
peace, stability, security."3*

83 [slamic Culture, Grade 9, 2021-22, pp. 37-38.
34 /bid, pp. 40-41.

35 /slamic Culture, Grade 10, 2021-22, p. 14.

36 Jbid, p. 19.

The Islamic Culture textbook for Grade 10
further develops the reinterpretation of Is-
lamic concepts frequently used by radical
Islamist movements. For example, the
textbook discusses the concept of Ajra
(immigration), and renounces the calls on
social media for young Muslims to leave
their countries and societies, and join ex-
tremist Islamic groups.*® These radical
ideas are common in the religious dis-
course of Islamic movements such as ISIS,
inviting Muslims to leave their current lives
behind and embrace a new, remote life,
where they can in fact be indoctrinated
and motivated to commit acts of terrorism.
While ISIS’s hold on Sinai in Egypt has sig-
nificantly dwindled since its heyday, ves-
tiges of these groups still operate in Egypt.

However, the textbook suggests a con-
spiracy according to which the “misguided
people” who immigrate and join groups
that live in deserts and mountains are sup-
ported with armament and training by “the
enemies of the Islamic world.” The latter's
goal is to “promote subversion and ignite
wars between Arab and Islamic countries,
for them to remain weak and feeble
against the enemy's dominion, plans and
conspiracies against the Muslims.”*®

Another chapter in the textbook explains
that some radical Muslims consult Quranic
sources which state that the world is di-
vided into dar al-/slam [the abode of Islam]
and dar al-harb [the abode of war], on the



one hand Islamic and on the other heretic.

However, this is a misinterpretation.
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At the end of our discussion about this issue [dividing the
world into dar al-Islam and dar al-harb] it is notable that
the wrong understanding and wrong implementation of
related Sharia texts, mainly by violent and extremist
groups, have severely damaged the state of peace and so-
cial security, and have had many negative impacts. Not
only the Islamic nation, but the whole world, have tasted
a many great calamities because of it, and due to this fact,
it is important to correct the understanding of this issue,
and it is of the greatest obligations of the Islamic nation
in this current century to fight against this ideology.
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Islamic Culture, Grade 10, 2021-22, p. 31-32.

87 Islamic Culture, Grade 10, 2021-22, p. 37.

Among the most destructive impacts resulting from the

wrong understanding of the Qur’an and Sunna:

e Seeking to sabotage and destroy the Islamic countries.

e The killing of Muslims, and legitimizing shedding their
blood.

e Undermining of social security and stability in the
country, and abroad.

e The spread of dissention and disputes, and threating
the national unity of society.

e QOpening the gates for [American] occupation to enter
and intervene in the affairs of the Arab Islamic coun-
tries.

e The breakdown of security, and the spread of chaos in
society.

e Committing terrorist attacks in Western countries.

Another concept discussed in the text-
book is takfir, i.e., declaring others to be
heretics. Students are warned against hur-
rying to call someone “heretic” due to its
far-reaching consequences.®

It is further emphasized that Jihad in the
context of Islam is not a war of aggression
against people, or an occupation of land
and resources, but “the war which is
waged only for the sake of Allah.” Unlike
the false western perception of Jihad as
the spread of violence, it is actually “noth-
ing but the [Muslim's] right to defend
themselves, their faith, and their home-
/and” Additionally, Jihad does not mean
that “every Muslim should carry his sword
or weapon and kill others, for this is a
senseless idea...,” but rather should use
his “heart, tongue, property, or Quran."®

38 Ibid, pp. 46-47, 48, 49. Another History and Arabic Prose textbook for Grade 10 explains how J/had, self-
sacrifice and martyrdom for Allah were valorized in the early days of Islam. History and Texts of Arabic Litera-
ture, Grade 10, 2021-22, p. 85. For a sermon by the first caliph Abu Bakr al-Siddig, which is understood as
preaching that Jihad'is a duty for every capable person, and that a nation that abandons Jihad is weak and hu-

miliated, see /bid., pp. 111-115.



A Grade 10 Islamic Culture textbook dis-
cusses circumstances where Jihad is ob-
ligatory. One such circumstance is when
the goal is to protect “all the revealed reli-
gions,” including Judaism, Christianity, and
Zoroastrianism, and to ensure their free-
dom of worship.
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Islamic Culture, Grade 10, 2021-22, p. 53.

Thirdly: This is the most astonishing thing, for the fighting
stipulated in this verse is a fight to defend all revealed re-
ligions. Indeed — revealed religions, and not only the Is-
lamic religion. This is what Allah is saying directly: "And
were it not that Allah checks the people, some by means
of others, there would have been demolished monaster-
ies, churches, synagogues, and mosques in which the
name of Allah is much mentioned [i.e., praised]. And Allah
will surely support those who support Him [i.e., His cause].
Indeed, Allah is Powerful and Exalted in Might." [Al-Hajj,
40]

We would have expected Allah to allow Muslims to fight
to secure only the worship in mosques, but this verse does
not only mention the reason to fight to defend the Mus-
lims' mosques, but also mentions other sites of worship,
of Jews, Christians and Magians [Zoroastrians]. Does this
mean that as much as the Muslims are fighting to secure
mosques, they should fight as well to secure the freedom
of worship of synagogues and churches etc.?

39 Jbid, pp. 91, 93.

You would be surprised if you were told that: Indeed. If you
are astonished by this, you may also be astonished by a
religion that urges its people to defend their own religion
and others' religions alike, and hear Ibn-Abbas's interpre-
tation of this verse, when he says: "By Islam and its people,
Allah defends the protected peoples [Ahl adh-dhimma].”

After refuting radical interpretations of
various Islamic concepts, the textbook di-
rectly warns students to stay away from
“violent terrorist groups” who have devi-
ated from the way of Islam, and countries
that fund and support them. According to
the textbook, these groups “participated in
the distortion of Islam’s image in Egypt and
abroad. Thus, it is necessary to beware of
them and of listening to their propaganda,
and from joining them, because they are
evil, unjust, and aggressive.” The radical
groups are portrayed as the antithesis of
the nation state, as they “nullify the con-
cepts of citizenship and create divisions
among the people of the same nation,”
which causes rifts within society.®®

The curriculum’s anti-Islamist terrorist out-
look is evident in a comic book-themed
textbook entitled “Lions of the Homeland”
(usud al-watan). The textbook strongly
endorses patriotism, as symbolized by the
Egyptian army and police force, as op-
posed to delegitimization, if not demoniza-
tion, of the Muslim Brotherhood and ISIS.
The Grade 8 textbook describes members
of the Muslim Brotherhood as intentionally



killing soldiers and civilians for no reason,
and as instigating the 2013 Nahda and Ra-
baa events. This is taught as part of a story
about an Egyptian officer who died after
suffering an injury in battle against mem-
bers of the Muslim Brotherhood during
raids against the protesters in the two
aforementioned squares. In the example,
members of the Muslim Brotherhood are
portrayed as terrorists, with deranged and
hate-stricken faces, aiming to sow chaos
by killing members of the Egyptian security
forces; when they cannot find any security
forces, they decide to Kill civilians in-
stead. The images are relatively graphic,
showing civilians being burned by the fires
that started from the Molotov cocktails
thrown by the terrorists. Interestingly, in
2018 Sheikh al-Azhar Ahmed al-Tayyib
criticized the military’s actions against the
Muslim Brotherhood as being exceedingly
violent.® Thus, the current example in-
stead reflects support for the security
forces’ actions, apologetically presenting
the Muslim Brotherhood as the real cul-
prits from whose evil and malice the police
and military had to protect the civilians.
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[right to left, top to bottom]

[inscription on tombstone] the martyred colonel: Sati* al-
Nu’mani.

[Officer:] Did you know him?

[Boy]: Sadly, | did not have the honor.

[Boy]: Did you know him?

[Officer]: | served alongside him, and was next to him
when he was injured. Would you like to hear his story?
The Date is August 3, 2013, the day when we faced the
events of the Nahda riots while simultaneously dispersing
the armed crowds in Rabaa Square.

[Officer]: After the armed militants put off [our demands
for evacuation], it was decided to remove that wicked tu-
mor from the nation’s body.

In the beginning the armed militants were warned.

“You may leave safely through the secured routes. Your ri-
otous assembly will be ended shortly and we will have to
resort to force.”

40 “Al-Azhar and El-Sisi: 4 controversial issues,” [Arabic] Al-Jazeera Mubashir, Dec. 25, 2018.

https://www.aljazeeramubasher.net/news/poli-

tics/2018/12/25/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-

%$D9%88%D8%A7%D9%84%D8%B3%D9%8A%D8%B3%D9%8A-4-

%D9%82%D8%B6%D8%A7%D9%8A%D8%A7-%D9%81%D8%AC%D8%B1%D8%AA-

%D8%A7%D9%84%D8%A7%D8%AE%RD8%AA%DI%84%D8%A7%D9%81%D8%A7%D8%AA. Accessed online on

Aug. 27, 2023.


https://www.aljazeeramubasher.net/news/politics/2018/12/25/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D9%88%D8%A7%D9%84%D8%B3%D9%8A%D8%B3%D9%8A-4-%D9%82%D8%B6%D8%A7%D9%8A%D8%A7-%D9%81%D8%AC%D8%B1%D8%AA-%D8%A7%D9%84%D8%A7%D8%AE%D8%AA%D9%84%D8%A7%D9%81%D8%A7%D8%AA
https://www.aljazeeramubasher.net/news/politics/2018/12/25/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D9%88%D8%A7%D9%84%D8%B3%D9%8A%D8%B3%D9%8A-4-%D9%82%D8%B6%D8%A7%D9%8A%D8%A7-%D9%81%D8%AC%D8%B1%D8%AA-%D8%A7%D9%84%D8%A7%D8%AE%D8%AA%D9%84%D8%A7%D9%81%D8%A7%D8%AA
https://www.aljazeeramubasher.net/news/politics/2018/12/25/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D9%88%D8%A7%D9%84%D8%B3%D9%8A%D8%B3%D9%8A-4-%D9%82%D8%B6%D8%A7%D9%8A%D8%A7-%D9%81%D8%AC%D8%B1%D8%AA-%D8%A7%D9%84%D8%A7%D8%AE%D8%AA%D9%84%D8%A7%D9%81%D8%A7%D8%AA
https://www.aljazeeramubasher.net/news/politics/2018/12/25/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D9%88%D8%A7%D9%84%D8%B3%D9%8A%D8%B3%D9%8A-4-%D9%82%D8%B6%D8%A7%D9%8A%D8%A7-%D9%81%D8%AC%D8%B1%D8%AA-%D8%A7%D9%84%D8%A7%D8%AE%D8%AA%D9%84%D8%A7%D9%81%D8%A7%D8%AA
https://www.aljazeeramubasher.net/news/politics/2018/12/25/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D9%88%D8%A7%D9%84%D8%B3%D9%8A%D8%B3%D9%8A-4-%D9%82%D8%B6%D8%A7%D9%8A%D8%A7-%D9%81%D8%AC%D8%B1%D8%AA-%D8%A7%D9%84%D8%A7%D8%AE%D8%AA%D9%84%D8%A7%D9%81%D8%A7%D8%AA

[Officer]: Some decided to leave their weapons and leave
through the route safely.

But others decided to stay and fight.

[Protesters]: We received orders from the leaders of the
Brotherhood to not leave and to wreak havoc and kill any
police forces who face us. Therefore we must heed these
orders and obey!

[Officer]: The terrorists centered above Tharwat bridge
and on the roofs of the Cairo University buildings.
[Terrorists]: | see no police forces.

Lions of the Homeland, Grade 8, 2019, pp. 4-6.

[Terrorists] Let’s attack the civilians then and burn their
houses down with them.

[Officer]: The area of Bayn al-Sarayat [neighborhood] be-
came a war zone where some innocent civilians were un-
der siege. There were many wounded, and whoever was
spared from the fires was injured by gunfire.

[Civilians]: Save us! Help!

[Officer]: That was when the orders to move out were
given.

[Orders]: To all forces— the civilians in the Bayn al-Sarayat
neighborhood are being attacked by more than fifty
armed terrorists.

[Officer]: We were the closest force to the area of conflict.
“Are we waiting for backup?”

[Dead Officer]: “No, we will advance with the forces we
have. We must make haste to save the civilians from these
murderers”.

[Officer]: “At the very least, you should wait here to pro-
tect the station.”

[Dead Officer]: “The civilians are more important.”
[Officer]: Thus we moved out with our weapons and am-
munition.




Fighting Disbelief

Another element of al-Azhar textbooks,
alongside the fight against radical Islam, is
the delegitimization of religious disbelief.
By denouncing both radical Islam and reli-
gious disbelief, al-Azhar positions itself as
a moderate, “middle-way” religious insti-
tute. According to this agenda, Islam nom-
inally embraces other “revealed religions”
(Judaism, Christianity, and Zoroastrianism)
due to their revered status in the Quran,
but also takes a firm hand against the en-
emies of Islam. While this notion is com-
mon in traditional Islamic thought, it has
also translated to al-Azhar’s actions in the
public arena in the form of mild and covert
intolerance. For instance, al-Azhar’s sup-
port of the Abrahamic Family House pro-
ject in the UAE - an interfaith complex
housing a mosque (named after Sheikh al-
Azhar al-Tayyib), church and synagogue,
which derived from the framework of the
Document of Human Fraternity publicly or-
dained by al-Azhar - was criticized by
some scholars in al-Azhar. As such, the in-
stitution initially declared that it “disowns”
the project, viewing it as an “attempt to in-
corporate three faiths under one new
name.” While Sheikh al-Azhar al-Tayyib at-
tended the launch ceremony in 2019, he
was absent from the inauguration cere-
mony in February, fearing backlash from
al-Azhar scholars. Al-Azhar subsequently
yielded to its previous position, affirming
its support for “all initiatives” of human fra-
ternity, and explaining that Islam accepts

the building of houses of worship separate
from one another.*!

A Grade 10 textbook on the Quran com-
mentary by the Hanafi scholar Najm al-Din
al-Nasafi (d. 1142) recounts the commen-
tary on Surah al-Kafirun (the Infidels), and
concludes that the Surah teaches that Is-
lam is the only true religion, standing in op-
position to “disbelief” (kufr). In other
words, all religions other than Islam are re-
garded as disbelief.
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Taysir Tafsir al-Nasafi, Grade 10, 2021-22, p. 172

Some Conclusions drawn from the Noble Surah

[-]

3 —Disbelief is one religious community against Islam; be-
cause the true acceptable religion to God is Islam, mean-
ing the exclusivity of God and devotion to Him.

The Islamic Hanafi Law textbook for Grade
7 claims that it is permissible to beat a
child who avoids prayers.

41Al-Azhar disowns ‘Abrahamic Family House’ in UAE, and then backtracks,” Middle East Monitor, Mar. 20,
2023, https://www.middleeastmonitor.com/20230320-al-azhar-disowns-abrahamic-family-house-in-uae-and-

then-backtracks/. Accessed online on Aug. 29, 2023.


https://www.middleeastmonitor.com/20230320-al-azhar-disowns-abrahamic-family-house-in-uae-and-then-backtracks/
https://www.middleeastmonitor.com/20230320-al-azhar-disowns-abrahamic-family-house-in-uae-and-then-backtracks/
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Hanafi Figh, Grade 7, 2020-21, p. 36.

Children over the age of 7 are commanded as well (to
pray), and they should get beaten if they are over the age
of 10 and they don't (pray). The beating is for educating,
not for causing pain or damage, so it should be done with
a hand or something similar that does not cause dam-
age...

Similarly, the "Maliki Figh” textbook for
Grade 9 teaches students that anyone
who vilifies the Prophet Muhammad or
other prophets, or who denies the holy
scriptures, shall be punished by death.
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Maliki Figh, Grade 9, 2021-22, pp. 71-72.

The fate of he who vilifies the Messenger of God, peace
be upon him

An adult Muslim who vilifies our lord Muhammad, peace
be upon him, or dishonored him, or attributed to him a
fault, is killed as a punishment set by the Qur‘an [hadd;
this means he will die as a Muslim, be buried in a Muslim
cemetery, he can be inherited, etc.], even if he repents, as
it is an obligatory punishment which is not canceled by re-
pentance.

If he does not repent, he is killed as an infidel and his pos-
sessions will be given to the treasury.

This is also the fate of he who vilifies one of the prophets
or denies one of the revealed books.




Islamic Sects

According to current estimates, the Sunna
constitutes roughly 90 percent of the
Egyptian population, followed by 10 per-
cent being Christian Copts. Reports on re-
ligious minorities in Egypt estimate that
about 1 percent of the population consists
of Shi'a, Baha'is and Ahmadis.*? The pre-
dominance of Sunnilslam in Egypt was not
set in stone with the first Muslim con-
quests of the region from the Hijaz in the
mid-7" century. In fact, this only occurred
in 1171, when the Ayyubid Saladin con-
quered Egypt and abolished the Fatimid
empire, which hoisted the banner of
Isma’ili Shi‘ism over Egypt and the Ma-
ghreb since 909. Isma’ili Shiism is charac-
terized as a sect led by a living, present
Imam (as opposed to the Hidden Imam of
Twelver Shi‘ism) promulgating “esoteric”
(batiniyya) elements, with philosophical
teachings drawn from Neoplatonism. As
such, its traditions and members were of-
ten branded by Sunnis and Shia alike as
“religious fanaticism” (ghu/u) and “disbe-
lief” (//had). The Fatimid Isma’iliempire was
one of the prime rivals of the Sunni Ab-
basid Caliphate (750-1258), whose capital

was located in Iraq (primarily Baghdad) un-
til 1261, when it was reinstated in Cairo.*®
Notably, it was in effect the Fatimids who
founded Cairo, restored Egypt’s status as
an imperial epicenter, and established the
al-Azhar mosque and scholastic complex
in the years following 970 CE.*

Henceforth, under the Ottomans and to
this day, Egypt is known as a bastion of
Sunni religious scholasticism, particularly
due to the authoritative status of al-Azhar
as the leading Sunni college in the Muslim
world. Since the twentieth century, al-
Azhar has been involved in sectarian is-
sues, and while it includes Shi‘i texts and
traditions in its university curriculum,* ac-
cusations have been made as to the dis-
crimination and persecution of Shi‘is by
Egyptian religious authorities.*® A famous
example of the treatment of Shiis and
other sects by al-Azhar is the “Shaltoot
Fatwa.” The Fatwa, issued in 1959 by the
Sunni scholar and former Grand Imam of
al-Azhar Sheikh Mahmood Shaltoot, called
for rapprochement and bridging of gaps

42 “Egypt”, Minority Rights Group, https://minorityrights.org/country/egypt/. Accessed on Aug. 21, 2023.

43 On the Fatimids and Isma‘ilis, see Farhad Daftary, The Ismailis. Their History and Doctrines. 2nd ed. New

York: Cambridge University Press, 2007.
4 Ibid., p. 159.

45 ‘Amr Rushdi, “Al-Azhar Professor: We Teach about the Shi'i Madhhab in all its Factions,” [Arabic] Al-Dostor,
Apr. 28, 2022. https://www.dos-
tor.org/40702044#:~:text=%D9%82%D8%A7%D9%84%20%D8%A7%D9%84%D8%AF %D9%83%D8%AA%DI%88
%D8%B1%20%D9%85%D8%AD%D9%85%D8%AF %20%D8%A5%D8%A8%D8%B1%D8%A7%D9%87%D9%8A%D9
%85%20%D8%A7%D9%84%D8%B9%D8%B4%D9%85%D8%A7%D9%88%D9%89,%D8%A8%D8%A7%D9%84%D
9%85%D8%B0%D9%87%D8%A8%20%D8%A7%D9%84%D8%B4%D9%8A%D8%B9%D9%8A%20%D8%A7%D9%8
4%D8%AC%D8%B9%D9%81%D8%B1%D9%8A%D8%8C%20%D9%88%D8%A3%D8%B4%D9%87%D8%B1%20%D
9%83%D8%AA%D8%A7%D8%A8. Accessed online on Aug. 21, 2023.

46 Ahmed Hidji, “How do Egypt’s official religious authorities view Shiites?,” Al-Monitor, Aug. 12, 2016.
https://www.al-monitor.com/originals/2016/08/eqgypt-divide-sunni-shiites-accusations-abuse-
azhar.html#:~:text=While%20Eqypt's%20AI%2DAzhar%200fficially,forces%20look%20the%200ther%20way.
Accessed online on Aug. 21, 2023.
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between various Islamic schools of
thought, particularly those of Sunnis and
Shi‘is. The Fatwa accepted into the ranks
of Islam members of the Shia, Alawites,
and Druze, whom the Sunni orthodoxy had
labelled as heretics and unbelievers for
centuries.*” However, with the rise of the
Muslim Brotherhood in the presidential
elections of 2012, the dean of al-Azhar
published a fatwa whose spirit strongly
contradicted the “Shaltoot Fatwa,” forbid-
ding worship according to the Shi'i tradi-
tion. Furthermore, al-Azhar's magazine
publishing supervisor Mohammad ‘Amara -
a strong representative of al-Azhar’s
Salafist faction — published a book in con-
demnation of Shii teachings and prac-
tices, in which he stated that “doctrinal
rapprochement [between the Sunna and
Shia] was impossible.”*® This changed
again in 2016, after the impeachment of
Morsi from the presidency in 2013 by the
Supreme Military Council, and the appoint-
ment of El-Sisi as president instead. Then,
al-Azhar’s Grand Imam Dr. Ahmed al-Tay-
yib stated in a television interview that im-
plementation of a takfiri rhetoric against
the Shia and their jurisprudence (the
Ja'fariyya) is not acceptable, as they are
considered true Muslims and their legal
school was deemed legitimate.*® In short,
Al-Azhar’s approach to Shiism and other
non-Sunni sects thus seems to oscillate
between acceptance and rejection.

The subject of Islamic sects also features
in the al-Azhar school curriculum. The dis-
course on sects is usually informative,
drawing on the medieval genre of firag
(sects) literature, but some discussions
contain content which raises criticism of
this or that sect. A Grade 11 textbook on
sects (Notebook of the Sects) starts with
an introduction, in which God is presented
as the only acceptable subject of worship.
The introduction then invokes the Quranic
verse in which Muhammad instructs be-
lievers to “follow the righteous path, not
other paths that may lead you astray from
God'’s path’ [al-An‘am: 153]. The textbook
explains that it was precisely that devia-
tion from the “righteous path” that brought
about the error (dal/a) of various sects.
This is followed by a hadith in which Mu-
hammad draws one line in the sand, rep-
resenting the righteous path, and then
other lines left and right of it, explaining
that “on each of which a devil invites peo-
ple to follow it” The textbook, therefore,
frames the discussion of the different
sects as a distinction between the right
path, implicitly the Sunna, and all other
sects which are false and dangerous.

47 Rainer Brunner, /slamic Ecumenism in the 20" Century: the Azhar and Shiism between Rapprochement and
Restraint, Leiden; Boston: Brill, 2004, p. 284ff. Said K. Aburish, Nasser: the last Arab (illustrated ed.). London:

Duckworth, 2004, pp. 200-201

48 Mohamed al-Araby, “Identity politics, Egypt and the Shi‘a,” Al-Ahram Weekly, Apr. 21, 2014. https://web.ar-
chive.org/web/20140421092900/http://weekly.ahram.org.eg/News/2376/21/Identity-politics,~-Egypt-and-the-

Shia.aspx. Accessed online through web.archive.org on Aug. 21, 2023
49 Ali Teymoori, “Fatwa of Al-Azhar’s Grand Imam on Shia,” ljtihad Network. Oct. 19, 2016. http://ijtihad-
net.com/fatwa-al-azhars-grand-imam-shia/. Accessed online on Aug. 21, 2023.
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Notebook of the Sects, Grade 11, 2018-19, p. 3.

He [God] Almighty alone is worthy of worship, He and no
other[...] O Prophet, you clarified for us the righteous path
of God, and warned us from deviation and error, bringing
us God'’s word:

“This is my righteous path, follow it and do not follow
other paths, for they might lead you astray from His path
[...]” [al-An‘am 153]

Accordingly, the reason of the error of some sects was
their deviation from the righteous path.

Ibn Mas‘ud related: the Prophet drew a line, saying “this
is God’s path”. Then he drew other lines to its right and
left, saying: “these are paths, on each of which a devil in-
vites people to follow it” [...]

The phenomenon of sectarianism is gen-
erally delegitimized, insofar as it portrays
an anachronistic portrait of a consolidated
Sunni orthodoxy from which other sects
later deviated. As such, the religious ideas
that are identified as conducive to or a re-
sult of sectarianism are depicted as extra-
Islamic. For instance, the introduction to
the Sects textbook mentions the conver-
sion of Jews, Christians, and Zoroastrians
to Islam as one of the triggers for the
emergence of different Islamic sects. The
passage refers to these religions as “/man-
made,” as opposed to Islam which is a
heavenly religion, seemingly invoking the
common belief that by the time of Islam’s

%0 Notebook of the Sects, Grade 11, 2018-19, pp. 29-30.

emergence these religions had already
been utterly falsified by their believers.
Notably, however, this is not framed as a
conspiracy or malicious act, but rather as
an inevitable consequence.
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Notebook of the Sects, Grade 11, 2018-19, p. 5.

When the Muslims concluded their conquests, and many
Jews, Christians, Zoroastrians, and members of other reli-
gions converted to Islam, new ideas began to appear,
which the members of the man-made religions weaved
into the fabric of their new religion [i.e., Islam].

The textbook contains a rudimentary ex-
position of various sects, including the
Shi'a along general lines, and then some
Shii sects in particular. The information
provided on the basic tenets of the Shia
are generally accurate: it mentions the be-
lief in the Imamate, and personal divine
designation of ‘Ali ibn Abi Talib as Muham-
mad’s successor (nass), treating with en-
mity whoever hates ‘Ali, the prudential
concept of dissimulating one’s beliefs
(tagiyya), the supreme knowledge of the
imams of external and internal meanings of
religion, and the belief in the Mahdi.>°

In the vein of the foreign introduction of
ideas into the Shia, the textbook notes
that the belief in the apocalyptic arrival of
the Mahdi messianic figure was intro-
duced to Shi‘i traditions by “the Jew Abd
Allah ibn Saba.” While this is a common
claim in Islamic sources and scholarship,
and he is considered the forerunner of Shi‘i



extremism (ghulu),>" the historicity of his
existence and Jewish affiliation are mat-
ters of contention, and therefore not en-
tirely factual. The text also appends to his
name the optative statement “May God
curse him” (/aanahu Allah), which together
with his epithet “the Jew” thus invites an
unwelcome invective towards Jews in
general as responsible for anything heter-
odox.>?
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Notebook of the Sects, Grade 11, 2018-19, p. 30.

5—Some of them [the Shi‘is] went further to believe, apart
from the aforementioned principles, that the Imam knows
the external and internal [meanings of religion], and to be-
lieve in the awaited Mahdi, who will fill the land with jus-
tice as it was filled with injustice. The first to introduce this
notion is the Jew Abd Allah ibn Saba’ — may God curse him

fi]

Nonetheless, despite the somewhat bal-
anced portrayal of the Shia, according to
which “not all Shiis are the same, rather
some are extremists and some moderate,”
the textbook identifies the Shi'a as a “fer-
tile ground’ for the emergence of beliefs

that are commonly regarded as extreme
(ghulu): belief in the resurrection of the
Imams before the Day of Judgement
(raja); incarnation (hulul); metempsycho-
sis (tanasukh); anthropomorphism (tajsim
and tashbif); and the continuation of
prophethood after Muhammad (adam
khatm al-nubuwwa).>®
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Notebook of the Sects, Grade 11, 2018-19, p. 30.

Shi‘ism was a fertile ground for the emergence of the [be-
liefs on] resurrection before the day of Judgement, incar-
nation, metempsychosis, anthropomorphism, and the
continuation of prophethood.

The textbook adopts different tones when
describing different Shii sects. The
Zaydiyya sect, of which vestiges have sur-
vived among the Houthis in Yemen, is re-
ferred to as “the closest sect to the
Sunna” because they “do not adhere to
extreme beliefs, do not declare any of the
Companions (sahaba) to be an infidel, and
do not raise the Imams to the status of
prophets or God.”*

%9 “Abd Allah b. Saba™ (M.G.S Hodgson), £Fncyclopaedia of Islam, 2" edition. Brill Online. https://reference-
works.brillonline.com/entries/encyclopaedia-of-islam-2/abd-allah-b-saba-SIM_0061?s.num=08&s.f.s2_par-
ent=s.f.cluster.Encyclopaedia+of+lslam&s.q=abd+allah+ibn+saba. Accessed online on Aug. 21, 2023;
“Abdallah b. Saba™ (M.G.S Hodgson), £ncyclopaedia of Islam, 3™ edition. Brill Online. https://reference-
works.brillonline.com/entries/encyclopaedia-of-islam-3/abdallah-b-saba-COM_24156?s.num=48&s.f.s2_par-
ent=s.f.cluster.Encyclopaedia+of+Islam&s.g=abd+allah+ibn+saba. Accessed online on Aug. 21, 2023.

52 A similar claim for the Jewish origin of divergent views is found in the textbook concerning the emergence of
the Jabriyya or Jahmiyya theological school of thought, which believed that human actions are entirely desig-
nated by pre-destination, an allegedly “non-Islamic concept.” See Notebook of the Sects, Grade 11, 2018-19, p.
25.

53 “Ghulat (extremist ShiTs),” (Sean W. Anthony), Encyclopaedia of Islam, 3" edition, Brill Online. https://refer-
enceworks.brillonline.com/entries/encyclopaedia-of-islam-3/ghulat-extremist-shiis-
COM_27473?s.num=3&s.f.s2_parent=s.f.cluster.Encyclopaedia+of+Islam&s.q=ghulat . Accessed online on Aug.

22,2023.

54 Notebook of the Sects, Grade 11, 2018-19, p. 32-33.
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In respect of Twelver Shiism, or the
“Imamiyya,” (the majority sect prevalent in
Iran, lraq, Lebanon, Bahrain, and to a
lesser extent in other countries), the text-
book maintains that despite the differ-
ences with the Sunna, the Imami Shi‘is are
regarded as Muslims. Nonetheless, the
text primarily criticizes two Imami beliefs:
firstly, it generalizes that the Shia as a
whole reject the authority and demonize
the caliphs other than ‘Ali, which in reality
is an outlook adopted by mainly extreme
and militant Shi‘is.*®> Secondly, when ex-
plaining the concept of dissimulating one’s
Shi‘iidentity and beliefs for prudential con-
siderations, the textbook frames the prac-
tice as an expedient to covertly gain
power, by feigning allegiance to the state
only later to use that power against it. Not
only is this a gross generalization of the
actual implementation of a theoretical
idea, but it also promotes distrust towards
the Imami Shi‘is who live under Sunni rule.
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Notebook of the Sects, Grade 11, 2018-19, pp. 34-35.

5—Taqiyya: meaning feigning friendship, flattery and act-
ing prudently to protect oneself, property or good repute.
For Shi‘is, it is the secret method which they hide from oth-
ers, but teach it when propagating about their anticipated
Imam, while obeying the current rulers until they garner
enough power to wage war against the current ruling dyn-
asty.

The textbook’s harshest approach is re-
served for what are labelled “esoteric”
sects (firag batiniyya), indicating the em-
phasis placed by these sects on esoteric
and allegedly “heretical” ideas. Chiefly
among those are the Isma’iliyya, whose
forerunners are “descendants of Zoroastri-
ans” and who “/ntroduced teachings to
destroy religion in nine stages.” The lesson
also criticizes contemporary Isma'ilis and
its current leaders, such as the current Ni-
zari Imam and “Aga Khan,” Shah Karim al-
Husseini, a European philanthropist. The
lesson further claims that the Isma'ilis
“bromote debauchery” (ibahat al-muharra-
mat wa-I-maharim), teach that “their sect
becomes more corrupt as time passes,”
and that their actions cause “great evil.”
The textbook summarizes the lesson by
asking students how the principles of the
Isma'iliyya are used as ‘g tool/ to destroy
the Islamic religion.” Offshoots of the
Isma’iliyya who are also mentioned and
delegitimized are the Indian Bohras, the
Druze, and the Qarmatians.®®

% See Yonatan Negev, “Cursing the Companions of the Prophet Muhammad (/a’n a/-sahaba) in Pre-Modern
Twelver Shifi Religious Thought,” (Doctoral Dissertation), the Hebrew University of Jerusalem, 2022; For modern
views, see Meir Litvak, Know Thy Enemy: Evolving Attitudes towards “Others” in Modern Shil Thought and Prac-

tice, Leiden; Boston: Brill, 2021.

% Notebook of the Sects, Grade 11, 2018-19, p. 36-38.
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Notebook of the Sects, Grade 11, 2018-19, p. 36.

History has shown that those who founded the Isma’ili es-
oteric religion from among the descendants of the Zoro-
astrians introduced teachings to destroy Islam in nine
stages, starting with spreading doubts about religion [...]
and ending with the destruction of Islam and its limita-
tions. They interpreted the Qur’an and the hadith accord-
ing to their own false opinions which, in effect, was an act
of falsification, not [allegorical] interpretation.
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Notebook of the Sects, Grade 11, 2018-19, p. 37.

The leaders of the Isma’iliyya change The Principles of Re-
ligion as they please, and their followers believe that they
have control over matters in this world and the Afterlife.
As time passes, their sect becomes more corrupt, and a
great evil befalls humanity as a result of their actions.

Another esoteric Shi‘i sect is the Baha'is, or
the “Babi” movement. In a passage on the
Baha'i proselytization in Egypt, students
are taught that Baha'i missionaries pretend
to be Muslims, Christians, or Jews when
they proselytize to members of these re-
spective religions. The text states that
“when [a Baha'l missionary] senses weak-
ness from someone, he tries to make him
doubt his religion,” and then “he calls him
to worship human beings, God forbid.” Fi-
nally, the lesson accuses them of decep-
tion and hypocrisy in their treatment of
Muslims.

S Ibid., pp. 46-47.
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Notebook of the Sects, Grade 11, 2018-19, p. 42.

Their method of proselytization to their religion
Addressing any member of religion or faith as they please.
We thus find the [Baha'i] proselytizer who speaks to Mus-
lims [presenting himself as] a pious and god-fearing Mus-
lim, or as a Christian [when speaking] to Christians, or Jew
[when speaking] to Jews. He misleads them to think he is
affiliated with their religion, and that he wishes to bring
reform and remove the hatred between members of reli-
gions. When [a Baha'i missionary] senses weakness in
someone, he tries to make him doubt his religion [...] and
then he calls him to worship human beings, God forbid.
That is how they operate in the countries of the East: de-
ception and hypocrisy with Muslims, professing belief but
internalizing unbelief, but in Europe and the United States
of America they proselytize publicly fearing no backlash.

The textbook furthermore dedicates a
chapter to refuting the precepts of the
Isma'iliyya, the Baha'i faith, and the Ah-
madiyya (Qadianiyya). Students are taught
that these groups pretend to be Muslim to
convince Muslims of their false beliefs, but
in fact their principles are opposed to the
Qurian and destroy the Shari'a. The text-
book then goes on to refute the claims of
these groups: including that the Qur'an
has an esoteric secret meaning which only
their leaders know; that there were proph-
ets after Muhammad; and claims by human
beings that they are God. The chapter
then quotes a Qur'anic verse according to
which those who falsely claim to be proph-
ets will be humiliated when they die,
teaching that the leaders of these groups
deserve this punishment by God.*



Treatment of Jews and Christians

As for Jews and Judaism, the al-Azhar
textbooks carry very similar messages to
those which appear in the textbooks of the
general Egyptian education system. Based
on Islamic references and precedents,
they present hostile perceptions of Jews
as evil, traitors, and enemies of the Mus-
lims,®® alongside conciliatory depictions of
Judaism as a legitimate divine religion, and
of Jews as legitimate partners for treaties
with Muslims.*® Some textbooks highlight
similarities between Judaism and Islam,
such as the dietary regulations of Kosher
and Halal, and inheritance laws.®°

In some cases, which group Christians and
Jews together in the same “People of the
Book” or “People of the Covenant” catego-
ries, the material is either positive or neg-
ative. For instance, Christians are grouped
together with Jews in teaching that they
are “bigoted to the point where debating
with them is difficult, thereupon discus-
Sion with them will lead to no result.”How-
ever, Christians are overall treated in a
positive manner by al-Azhar's textbooks
and, unlike the Jews, are not singled out
as subjects of delegitimization.®! Delegiti-
mization of Jews is also presented as

being at the expense of Christians, as one
example states that Jews (collectively de-
scribed as “all Jews of the Arablian Penin-
sula’) are generally blamed for their ex-
tremism towards Arabian Christians in an
early Islamic context (see the below exam-
ples).

A Grade 9 Islamic Culture textbook
teaches about “Islam’s tolerance of Chris-
tianity,” while using a Quranic verse that
identifies Jews as “the most intense of the
people in animosity toward the believers.”
The textbook illustrates a conversation
between a daughter and her father, the
former asking about how Islam has treated
Christians with tolerance.
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Islamic Culture, Grade 9, 2021-22, pp. 25-26

%8 Shafii Figh, Grade 7, 2020-21, p. 201; The Principles of Religion, Grade 9, 2020-21, p. 136. History and Texts

of Arabic Literature, Grade 10, 2021-2022, p. 93-94, 97

% Reading and Writing, Grade 10, 2021-22, p. 20; The Principles of Religion, Grade 9, 2020-21, p. 137. On the
approval to give tax incomes other than the zakat to the “People of the Covenant” (ah/ al-adhimma), Jews in-

cluded, see Hanafi Figh, Grade 10, 2020-21, p. 200.

60 Hanafi Figh, Grade 9, 2021-22, pp. 39, 81. For a text demonstrating the permit for Muslims to eat an animal
slaughtered by Christians or Jews, see Maliki Figh (al-Sharh al-Saghir), Grade 10, 2021-22, pp. 259, 261.

81 Arabic Language, Grade 8, Vol. 1, 2021-22, p. 139; /slamic Culture, Grade 9, 2021-22, pp. 25, 27. A notable
example of a text conveying anti-Christian content is a lesson teaching and analyzing a 13" century poem la-
menting the Christian conquest of Islamic Iberia (a/-Andalus). Nonetheless, the text is put in a medieval context
and does not imply an extension of modern anti-Christian rhetoric. See History of Literature, Grade 11, 2020-21,

pp. 172-173.



Islam’s tolerance of Christianity, and relevant examples:
Salma: Now we would like to hear and learn about how
Islam treated the members of the Christian faith with tol-
erance, o father.

Father: History has seen the most wonderful examples of
Islam’s tolerant treatment of members of the Christian
faith, as they are the greatest friends of the believers, as
God Almighty said: You will surely find the most intense of
the people in animosity toward the believers [to be] the
Jews and those who associate others with Allah; and you
will find the nearest of them in affection to the believers
those who say, "We are Christians." [Al-Ma’ida, 82].

In a lesson on national affiliation and citi-
zenship, a Grade 8 Arabic Language text-
book presents various forms of these two
themes as they appear in Islamic sources.
The fourth form is the promise of Muham-
mad to the Christian people of Najran,
whereby he guaranteed their safety, the
protection of their possessions, and their
houses of worship.
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Arabic Language, Grade 8, 2021-22, p. 139.

The Fourth Form: The Prophet’s Promise to the People of
Najran

That is a promise guaranteeing for the Christians of
Najran protection over their lives, their possessions, their
clan, and their houses of worship, as stated: “Najran and
its companions are given the covenant of God and His
Messenger, for their lives, possessions, their community,
and their houses of worship”.

The Grade 8 Lions of the Homeland text-
book recounts stories of Egyptian officers
fighting ISIS in Sinai, either alongside
Christian soldiers, or to protect children af-
ter ISIS had murdered innocent Chris-
tians.®?

62 [ jons of the Homeland, Grade 8, 2019, pp. 15-25, 26-38.

63 Jbid, pp. 31-32, 35.
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Lions of the Homeland, Grade 8, 2019, p. 24

Girgis [A Christian name] smiles, shaking his head:

| will never forget the day when Colonel Rami Hasaneen,
the former commander of the battalion, died a martyr.
The hero, Mansi, gave a eulogy for him which he published
on social media pages.
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Lions of the Homeland, Grade 8, 2019, p. 27

After you had left the city of El-Arish, sad news reached us
about the terrorist bombings. In the beginning, the Tak-
firiyyun bombed churches, then the Rawdha mosque in Bir
al-Abd close to El-Arish. We were very shocked, sad and
terrified to hear this news [...]

Examples of the tolerant Islamic approach
toward Jews include: a visit of the Prophet
to a young Jewish servant who became ill;
‘Umar’s call for the Muslims to financially
support a poor, old, blind Jewish man;
early Islam’s support for equality between
Muslims and Jews in legal courts; and Mu-
hammad’s standing for a funeral proces-
sion of a Jew that passed before him.®®



Notably, the textbook also teaches that Is-

lam is tolerant towards people of all kinds,
religions, colors, and ethnicities.®
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Islamic Culture, Grade 9, 2021-22, pp. 10-11.

Father: [...] People differ in terms of their gender, lan-
guage, color, and religion. The situation is this way be-
cause variety between people shall remain until Judge-
ment Day. This variance and variety between people in re-
ligion, language, color, and ethnicity is Allah’s will and in-
tention in creation.

Islam’s teachings regarding treatment of non-Muslims of
different kinds and religions, either the People of the Book
or others, is clear evidence and convincing proof of Islam’s
respect toward other religions.

Alongside Islam and Christianity, Judaism
is customarily regarded as being among
the revealed religions (al-adyan al-sa-
mawiyya). While Judaism is not explicitly
specified, a Grade 9 /slamic Culture text-
book emphasizes that the relation be-
tween Islam and the other revealed reli-
gions is one of brotherhood.

4 Jbid., p. 10-11.
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Islamic Culture, Grade 9, 2021-22, p. 23.

[...] Thus, Islam's relation to the other religions is that of a
brother to his siblings. Its essence is the same as of all Mis-
sions, and the invocation of its Messenger is the same as
of all Messengers. Therefore, the Quran became one of
the constituents of the [the concept of] belief: faith's fun-
damentals: belief in all past Messengers, all revealed
books which were revealed by Allah to the Prophets [...]

In The Principles of Religion textbook for
Grade 8, students learn about the relation
between Muhammad and the Jews of Me-
dina, and the charter that was signed be-
tween both sides. According to the text-
book, it is permissible to reach to an
agreement with the People of the Book,
i.e., Jews and Christians.®®
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The Principles of Religion, Grade 8, 2021-22, p. 139.

85 For an example preaching to maintain good relationships with Jews and Christians, see Reading and Writing,

Grade 10, 2021-22, p. 20.



Treaties between the Prophet and the Jews:

The Jews were settled near the Muslims in Medina. They
were of Banu Qaynuqa, Banu Nadir, and Banu Qurayza.
The Prophet's policy was to reach an agreement with
those Jews on solidarity and cooperation. So, the Messen-
ger formulated a treaty, explaining the Muslims' rights
and obligations and Jews' rights and obligations. This
treaty has founded cooperation between the sides in
times of peace and defending Medina in times of war, and
full cooperation between both sides.

Lessons Learned:

1. [.]

2. Of the most important qualities of the Muslim state:
fraternity and solidarity between its members.

3. The permission to sign treaties with the People of the
Book.

In the Grade 8 Arabic Language textbook,
students learn that the purpose of the
Charter of Medina was to improve rela-
tions between different groups in the city,
particularly the “Muhajirun” (immigrants
who migrated to Medina from Mecca with
Muhammad), the “Ansar” (local inhabitants
of Medina who supported the Prophet),
and the Jewish tribes. This was to enable
the Muslims, the Jews and all factions to
confront external aggression, and to guar-
antee the city’s inhabitants basic human
rights such as freedom of religion, equality,
and justice.®®

While evidently promoting the premise
that Islam is superior to other religions, a
Grade 9 textbook demonstrates the im-
portance of debating with Jews and Chris-
tians in a civil manner. Nonetheless, the
lesson acknowledges that some Jews and
Christians are too bigoted in their opinions,
and thus debating with them results in
nothing.

6 Arabic Language, Grade 8, Vol. 1, 2021-22, p. 139.
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[Partial Translation]

This noble verse [Surah Al-Ankabut 46] contains a mes-
sage for the believers to take the best manner to debate
with the People of the Book [...] by leading them to the
path of truth in an aggregable and noble manner [...] (p.
65)
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The Principles of Religion, Grade 9, 2020-21, pp. 65-66.

Among the Lessons Learned:

1 — Debating with the People of the Book and discussing
with them should be done in a civil and calm manner.

2 — Some people of the Book are bigoted to the point
where debating with them is difficult, thereupon discus-
sion with them will lead to no result.

3 —Islam embraces the freedom of opinion and belief [ac-
cording to the Qur‘anic verse] “there is no coercion in reli-
gion” [Surah al-Bagara, 256] (p. 66)

The Grade 9 Islamic Culture textbook in-
cludes several positive references to Jews
and Judaism. In a section that addresses
the permissibility of holding commercial
interactions between Muslims and non-
Muslims, students learn about a hadith ac-
cording to which “Allah’'s Messenger has



died, while his armor is deposited with a
Jew for thirty Sa’ (measurement unit) of
barley.”®” This appears on the same page
as a Quranic verse (al-Ma’ida 5) which per-
mits Muslims to eat the foods of non-Mus-
lims and marry their women, particularly
the People of the Book. Furthermore, the
same page also features a text explaining
the permissibility of accepting gifts from
non-Muslims, but the example for this
practice tells of the Prophet accepting a
roasted lamb from a Jewish women named
Zaynab bint al-Harith, who unbeknownst
to him had poisoned it beforehand. Thus,
while lessons contain examples that pro-
mote coexistence with non-Muslims, Jews
included, they may also encompass prob-
lematic material that incites Muslims to
distrust Jews.
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Islamic Culture, Grade 9, 2021-22, p. 18

Depositing [property] with them

[...] Allah's Messenger has died, while his armor is depos-
ited with a Jew for thirty Sa“ (measurement unit) of bar-
ley.

3 — The permission to eat their animals for slaughter, and
the legal propriety to marry their women |[...]

4 — Accepting gifts from non-Muslims

Muslims are permitted to grant them gifts and accept
those from them. The Messenger of God accepted the
gifts of the Jew Zaynab bint al-Harith — the wife of Sallam
ibn Mishkam, in Khaybar, where she granted him a
roasted lamb which she had poisoned prior.

Another section refers to the tolerant and
honorable nature of Muhammad, and the
early Muslims’ initial approach toward the
Jewish tribes of Medina.
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Islamic Culture, Grade 9, 2021-22, p. 30.

Islam's tolerance toward Judaism, and examples of that:
Mohammad: We have discussed, father, about examples
of Islam's tolerance toward Christians, so would you also
mention some examples of Islam's tolerance toward
Jews?

Father: In Medina, son, the first Islamic society was estab-
lished, and Jews lived in it according to an agreement with
the Muslims, which was conducted by Allah's Messenger

87 Islamic Culture, Grade 9, 2021-22, p. 18. For a text mentioning how Muhammad mentioned an Israelite who
carried a weapon for the sake of Allah for a thousand months, see T7aysir Tafsir al-Nasafi, Grade 10, 2021-2022,

p. 135.



and is known as the "Charter of Medina," and vouchsafed
that Muslims will live with Jews, and together will com-
merce, cooperate, and defend Medina against any exter-
nal threat.

Allah's Messenger was of extraordinary mildness and tol-
erance while interacting with them, until they violated the
agreement and betrayed. But whoever lives among Mus-
lims and respects their values and societies, shall always
have security and safety.

Textbooks do show a reasonable level of
ambivalence towards the Jews. An exam-
ple of the ambivalent treatment of Jews in
textbooks is evident in a lesson on the
Muslims’ conflict with the Jews of Khaybar
from a Grade 9 Principles of Religion text-
book. Thus, the lesson explains that the
conquest of Khaybar was to protect the
Muslims from the “evilness” of the Jews of
Banu Qaynuga’, Banu Nadhir and Banu
Qurayza, who had been expelled from Me-
dina to Khaybar where they schemed to
harm the Muslims. On the other hand, the
subsequent agreement between the Mus-
lims and the defeated Jews of Khaybar
demonstrates how the lesson preaches
the “permission to make treatises with the
People of the Book,” and the “proof of Is-
lam’s tolerance and respect for the Re-
vealed Books.”
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Principles of Religion, Grade 9, 2020-2021, pp. 136-137.

The Reason for the Conquest of Khaybar

The Jews’ seeking of retributions against the Muslims in-
creased after the Prophet expelled the Jews of Banu
Qaynuqa’ and Banu Nadir and Banu Qurayza from Me-
dina, and some found refuge with the Jews of Khaybar,
and they made schemes to harm the Muslims. There was
no choice but to expel them from Khaybar so as to protect
the Muslims from their evilness [...]

The lessons learned from this battle:

1—the permission to make agreements with the People of
the Book and interact with them.

2 —proof of Islam’s tolerance and respect for the Revealed
Books.

Alongside descriptions of Jews as worthy
objects of cooperation with the Muslims,
textbooks reveal opposing narratives. Ac-
cording to a Grade 8 textbook, the Jews of
Medina violated their charter with the
Muslims, thus exposing their unchanged,
treacherous nature. Students learn that
one of the lessons from the incident is that
“treachery is the Jews' nature, which they
cannot avold” 1t is remarkable that this
discourse on the treachery of the Jews,
especially those of Egyptian origin, and
their aid to the Zionist movement, rever-
berates in texts and manifests published
by the Muslim Brotherhood.®®

68 This appears in the site Ikhwanwiki — an online Wikipedia-like repository which is updated by scholars of the
Muslim Brotherhood. See Ashrad Eid and ‘Abdu Mustafa Dasugqi, “The Special Organization of the Muslim
Brotherhood and the Egyptian Jews,” [Arabic] Ikhwanwiki, https://www.ikhwanwiki.com/index.php?ti-
tle=%D8%A7%D9%84%D9%86%D8%B8%D8%A7%D9%85_%D8%A7%D9%84%D8%AE%D8%A7 %D8%B5_%D9%8

4%D9%84%D8%A5%D8%AE%D9%88%D8%A7%D9%86_%D8%A7%D9%84%D9%85%D8%B3%D9%84%D9%85%

D9%8A%D9%86_%D9%88%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF_%D8%A7%D9%84%D9%85%D

8%B5%D8%B1%D9%8A%DI%8A%DI%86#%D8%AB%D8%A7%D9%86%D9%8A%D8%A7_:_%D8%A3%D8%AF%D

9%84%D8%A9_%D8%AE%DI%BA%D8%A7%D9%86%D8%AI_%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8



https://www.ikhwanwiki.com/index.php?title=%D8%A7%D9%84%D9%86%D8%B8%D8%A7%D9%85_%D8%A7%D9%84%D8%AE%D8%A7%D8%B5_%D9%84%D9%84%D8%A5%D8%AE%D9%88%D8%A7%D9%86_%D8%A7%D9%84%D9%85%D8%B3%D9%84%D9%85%D9%8A%D9%86_%D9%88%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF_%D8%A7%D9%84%D9%85%D8%B5%D8%B1%D9%8A%D9%8A%D9%86#%D8%AB%D8%A7%D9%86%D9%8A%D8%A7_:_%D8%A3%D8%AF%D9%84%D8%A9_%D8%AE%D9%8A%D8%A7%D9%86%D8%A9_%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF_%D8%A7%D9%84%D9%85%D8%B5%D8%B1%D9%8A%D9%8A%D9%86_%D9%88%D9%85%D8%B3%D8%A7%D8%B9%D8%AF%D8%AA%D9%87%D9%85_%D9%84%D9%84%D8%B5%D9%87%D9%8A%D9%88%D9%86%D9%8A%D8%A9
https://www.ikhwanwiki.com/index.php?title=%D8%A7%D9%84%D9%86%D8%B8%D8%A7%D9%85_%D8%A7%D9%84%D8%AE%D8%A7%D8%B5_%D9%84%D9%84%D8%A5%D8%AE%D9%88%D8%A7%D9%86_%D8%A7%D9%84%D9%85%D8%B3%D9%84%D9%85%D9%8A%D9%86_%D9%88%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF_%D8%A7%D9%84%D9%85%D8%B5%D8%B1%D9%8A%D9%8A%D9%86#%D8%AB%D8%A7%D9%86%D9%8A%D8%A7_:_%D8%A3%D8%AF%D9%84%D8%A9_%D8%AE%D9%8A%D8%A7%D9%86%D8%A9_%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF_%D8%A7%D9%84%D9%85%D8%B5%D8%B1%D9%8A%D9%8A%D9%86_%D9%88%D9%85%D8%B3%D8%A7%D8%B9%D8%AF%D8%AA%D9%87%D9%85_%D9%84%D9%84%D8%B5%D9%87%D9%8A%D9%88%D9%86%D9%8A%D8%A9
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The Principles of Religion, Grade 8, 2021-22, p. 143.

The lessons learned from this battle [against the Jews of
Banu Qaynuqa]
[..]

3 —treachery is the Jews’ nature, which they cannot avoid.

A Grade 10 Quran commentary textbook
explains that according to Surah al-Bay-
yina: 6, Jews, Christians, and idolaters
were infidels before Islam, but when Mu-
hammad came, some became Muslims
and others “remained infidels.” This implies
that whoever did not convert to Islam -
Jews, Christians, and others — were and
still are infidels.
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Taysir Tafsir al-Nasafi, Grade 10, 2021-2022, 139-141

Some Conclusions drawn from the Noble Surah
1—The People of the Book and the Idolaters did not forgo
their disbelief until God sent forth his Prophet

Muhammad, and when he began his mission some con-
verted to being Muslims and others remained infidels.

Additionally, it is taught that because of
the Jews' betrayal, Allah has allowed the
Muslims to inherit their lands and homes.®®
A Grade 7 textbook also criticizes the early
Jewish scholars for preaching righteous-
ness while failing to practice what they
preach. As such, they are likened to “a
lamp that emits light for others while burn-

ing itself’’°
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The Principles of Religion, Grade 7, 2020-21, p. 44

Interpretation and Clarification

In the words of the Almighty “Do you order righteousness
of the people and forget yourselves while you recite the
Scripture? Then will you not reason?” [Al-Bagarah 44],
God addressed the Jewish scholars, asking them re-
proachingly and perplexedly, as they order others to act
righteously and forget to do so themselves. They are like a
lamp that emits light for others while burning itself.

As a part of a chapter that expresses op-
position to extremism, the textbook incor-
porates historical examples of extremism.
One of the examples discusses “7The ex-
tremism of the Jews in the Arabian Penin-
Sula against the Christians of Najran.” This
phrasing is problematic because it gener-
alizes that all Jews in the region, as

%AF_%D8%A7%D9%84%D9%85%D8%B5%D8%B1%DI9%8A%DI%8A%DI9%86_%D9%88%D9%85%D8%B3%D8%

A7%D8%BI9%D8%AF%D8%AA%D9%87%D9%85_%D9%84%D9%84%D8%B5%D9%87%D9%8A%D9%88%D9%86

%D9%BA%D8%A9. Accessed online on Aug. 27, 2023.

69 The Principles of Religion, Grade 8, 2021-22, pp. 143, 149.

70 A Grade 10 hadith commentary textbook cites an interpretation by the medieval hadith commentator Abu I-
Barakat, in which he condemns the act of circumcising a child seven days after his birth because “it is the
practice of the Jews.” Maliki Figh (al-Sharh al-Saghir), Grade 10, 2021-2022, p. 257. For explaining that those
who only accept some of the Qur'an, like the Jews, will suffer from the harshest punishment on the Day of
Judgement, see Arabic Rhetoric, Grade 11, 2021-22, pp. 40-41. See also Ibid., pp. 124, 137.
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opposed to specifying Jewish tribes, hold
extreme views and policies vis-a-vis their
Christian neighbors. The textbook then
quotes Quranic verses that address the
story of the People of the Ditch (Ashab al-
Ukhdud), which refers to people who were
thrown into a ditch and set on fire, due to
their belief in God. According to one of the
interpretations to which the textbook re-
fers, they were a group of Christians in
Arabia set on fire by Yusuf Dhu Nuwas, the
Jewish king of the Himyarite Kingdom.”" It
should be noted that the textbook refers
to “the Jews in the Arabian Peninsula,” ra-
ther than to Dhu Nuwas specifically.
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Islamic Culture, Grade 9, 2021-22, pp. 39-40.

Father: If we glance through the pages of history, we will
find [instances of] extremism and terrorism by contentious
unbelievers, starting with the people of Noah |[...]

Allah has spoken about the extremism of the Romans
against Christians, and the extremism of Jews in the Arab
peninsula against the Christians of Najran: "Condemned

are the makers of the ditch, the fire pit, filled with fuel
when they sat around it, watching what they had ordered
to be done to the believers" [Al-Buruj; 4-7]

Notably, al-Azhar’'s ambivalent position on
Jews may extend beyond textbooks. Thus,
on the one hand, Grand Imam al-Tayyib re-
portedly said that “the Jews adopted texts
that legitimize for them the annihilation of
the Palestinians [...], implementing them
after they had falsified them to gain influ-
ence over public and state resources.”’?
On the other hand, al-Tayyib declared at
the World Conference on Peace and Reli-
gion held in al-Azhar in 2017 that Islam
must strive to protect not only mosques,
but also churches and synagogues. He
added that both Christianity and Judaism,
like Islam, are “religions of peace,”and that
one cannot argue that “Judaism is a reli-
gion of terrorism just because of the hor-
rors and atrocities that were committed in
its name."”?

/1 Sir Fuad Hamza, “Najran”, Journal of the Royal Central Asian Society Vol. 22, No. 4 (1935), pp. 631-640.
72 “Sheikh al-Azhar: the Jews falsified texts from the Torah that legitimize for them annihilating the Palestini-
ans,” Sama News, Dec. 22, 2017, https://samanews.ps/ar/post/322838/%D8%B4%D9%8A%D8%AE-
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online on Aug. 30, 2023.

73 Ashraf ‘Abd al-Hamid, “al-Azhar: Islam has commanded us to defend churches and synagogues,” Al-Arabiya,

Apr. 27, 2017, https://www.alarabiya.net/arab-and-
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Accessed online on Aug. 30, 2023.
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https://www.alarabiya.net/arab-and-world/egypt/2017/04/27/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D8%A7%D9%84%D8%A5%D8%B3%D9%84%D8%A7%D9%85-%D8%A3%D9%85%D8%B1%D9%86%D8%A7-%D8%A8%D8%A7%D9%84%D8%AF%D9%81%D8%A7%D8%B9-%D8%B9%D9%86-%D8%A7%D9%84%D9%83%D9%86%D8%A7%D8%A6%D8%B3-%D9%88%D9%85%D8%B9%D8%A7%D8%A8%D8%AF-%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF-
https://www.alarabiya.net/arab-and-world/egypt/2017/04/27/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D8%A7%D9%84%D8%A5%D8%B3%D9%84%D8%A7%D9%85-%D8%A3%D9%85%D8%B1%D9%86%D8%A7-%D8%A8%D8%A7%D9%84%D8%AF%D9%81%D8%A7%D8%B9-%D8%B9%D9%86-%D8%A7%D9%84%D9%83%D9%86%D8%A7%D8%A6%D8%B3-%D9%88%D9%85%D8%B9%D8%A7%D8%A8%D8%AF-%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF-
https://www.alarabiya.net/arab-and-world/egypt/2017/04/27/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D8%A7%D9%84%D8%A5%D8%B3%D9%84%D8%A7%D9%85-%D8%A3%D9%85%D8%B1%D9%86%D8%A7-%D8%A8%D8%A7%D9%84%D8%AF%D9%81%D8%A7%D8%B9-%D8%B9%D9%86-%D8%A7%D9%84%D9%83%D9%86%D8%A7%D8%A6%D8%B3-%D9%88%D9%85%D8%B9%D8%A7%D8%A8%D8%AF-%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF-
https://www.alarabiya.net/arab-and-world/egypt/2017/04/27/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D8%A7%D9%84%D8%A5%D8%B3%D9%84%D8%A7%D9%85-%D8%A3%D9%85%D8%B1%D9%86%D8%A7-%D8%A8%D8%A7%D9%84%D8%AF%D9%81%D8%A7%D8%B9-%D8%B9%D9%86-%D8%A7%D9%84%D9%83%D9%86%D8%A7%D8%A6%D8%B3-%D9%88%D9%85%D8%B9%D8%A7%D8%A8%D8%AF-%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF-
https://www.alarabiya.net/arab-and-world/egypt/2017/04/27/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D8%A7%D9%84%D8%A5%D8%B3%D9%84%D8%A7%D9%85-%D8%A3%D9%85%D8%B1%D9%86%D8%A7-%D8%A8%D8%A7%D9%84%D8%AF%D9%81%D8%A7%D8%B9-%D8%B9%D9%86-%D8%A7%D9%84%D9%83%D9%86%D8%A7%D8%A6%D8%B3-%D9%88%D9%85%D8%B9%D8%A7%D8%A8%D8%AF-%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF-
https://www.alarabiya.net/arab-and-world/egypt/2017/04/27/%D8%A7%D9%84%D8%A3%D8%B2%D9%87%D8%B1-%D8%A7%D9%84%D8%A5%D8%B3%D9%84%D8%A7%D9%85-%D8%A3%D9%85%D8%B1%D9%86%D8%A7-%D8%A8%D8%A7%D9%84%D8%AF%D9%81%D8%A7%D8%B9-%D8%B9%D9%86-%D8%A7%D9%84%D9%83%D9%86%D8%A7%D8%A6%D8%B3-%D9%88%D9%85%D8%B9%D8%A7%D8%A8%D8%AF-%D8%A7%D9%84%D9%8A%D9%87%D9%88%D8%AF-

Gender and Issues of Sexual Orientation

Another characteristic of al-Azhar text-
books is their conservatively restrictive
approach to gender issues, compared with
the general Egyptian education system.
The general curriculum demonstrated
“progressive conceptions of women’s
rights” it teaches about equality in the la-
bor force and in managing the household,
and about various role models who have
contributed to the status of women in
Egyptian society (such as Doria Shafik,
one of the leaders of the women’s libera-
tion movement in Egypt).”* The textbooks
also teach about the dangers and impro-
priety of female genital mutilation
(khitan).”® Even in references to women in
Islamic studies, textbooks of the general
system harbor progressive views. For ex-
ample, a Grade 11 Egypt and Islamic Civili-
zation textbook teaches about women’s
positive role in Islamic society throughout
history in the fields of politics, warfare,
preaching Islam, and contribution to
knowledge and social welfare. Many ex-
amples of influential Muslim women are
given, while students are encouraged to
be inspired by these role models and ac-
tively serve society themselves.”®
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Egypt and Islamic Civilization, Grade 11, 2022-23, p. 130.

3. Women'’s Status and Role in Islamic Society:

Islam elevated women’s stature and surrounded them by
care and protection, being mothers, sisters, daughters,
and spouses. Their value is no less than that of men, as
the Messenger said: “Women are the counterpart of
men.”

Women have practiced different roles in Islamic society.
Look at the following shape, to get to know them:
Women’s Roles in Islamic Society: Relating to politics and
warfare; Call to Islam and knowledge; society.

The approach reflected in the al-Azhar
textbooks features discriminatory state-
ments against women,”” advocates for
permission to marry underaged women,
and expresses support for the application
of severe punishments against adulterers
and homosexuals. A Grade 11 textbook on
jurisprudence even cites medieval legal
texts to demonstrate the circumstances in

74 Ofir Winter, “Generational Change: Egypt’s Quest to Reform its School Curriculum,” IMPACT -se, Apr. 2023,
https://www.impact-se.org/wp-content/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-

April-2023.pdf, pp. 85-91.
7S [bid., pp. 94-96.

76 See full translation of example in /bid., pp, 92-93.

77 The following issues from textbooks are cited directly from medieval Islamic sources: on the prohibition that
women should lead the Friday prayer, see Hanafi Figh, Grade 10, 2020-21, p. 98. It is also stated that women'’s
prayer at home is preferable to one in public or at the mosque. Ibid. pp. 100, 298-230. Women should also not
pray loudly during the Hajj pilgrimage. /bid., 263. On the prohibition that women cannot travel for more than

three days without a male companion, see /bid., p. 238.


https://www.impact-se.org/wp-content/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-April-2023.pdf
https://www.impact-se.org/wp-content/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-April-2023.pdf

which a legal guardian may force a woman
to marry without consent.”®

The Arabic Language textbook for Grade 7
includes a section which states that men
are religiously recognized as the leaders of
the family.
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Arabic Language, Grade 7, 2020-21, p. 160.

(2) The leader of the family

(Allah) gave men the right to lead and to guide the family,
he said: “Men are the caretakers of women, as men have
been provisioned by Allah over women and tasked with
supporting them financially” (Surat Al-Nisa’, 34).

A Grade 9 Hanafi jurisprudence textbook
teaches that while women may manage
some legal affairs as jurisconsults, they
cannot address issues pertaining to the
punishments prescribed in the Quran
(hudud) or the requital in kind (g/sas), as
these two methods contradict the
woman’s gentle nature.
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Hanafi Figh, Grade 9, 2021-22, p. 67.

Appointing women as judges

Women may be appointed as judges overseeing all mat-
ters of the law, except for issues concerning the punish-
ments prescribed in the Quran (hudud) or the requital in
kind (qgisas); because gentleness overcomes women, and
the issues of hudud and gisas contradict women’s nature.

8 Shafii Figh (al-Igna‘), Grade 11, 2021-22, pp. 202-203.

79 Shaffi Figh, Grade 8, 2020-21, pp. 65, 67-68, 80.
80 Maliki Figh, Grade 9, 2021-22, pp. 74-75.
8 Jbid, pp. 77-78.

The Islamic Shafi'i Law textbook for Grade
8 includes several references to gender is-
sues that display a traditionally restrictive
approach, granting men control and sway
over the lives of women. Students learn
that a father or grandfather are allowed to
force a woman to get married, under cer-
tain conditions. It is also taught that if a
man divorces a woman once or twice, he
has the right to return to her without her
permission.”®

The “Maliki Figh” Grade 9 textbook dis-
cusses several gender issues. Sexual har-
assment is condemned due to its negative
consequences, including damage to the
family's reputation, and an increase in
criminal acts such as raping women, harm-
ing them, and defaming them. Under cer-
tain conditions, the Islamic punishment for
harassment can be as severe as the death
penalty.8°

Students learn that adultery is a sin, and
that its punishments vary under Islam:
married men or women will be punished
with stoning, while unmarried men or
women will be punished with a hundred
lashes, as well as exile from their place of
residence, and imprisonment.®’

According to the textbook, homosexual re-
lations between men are forbidden, and
their punishment under Islam is death by
stoning. The same punishment is also ap-
plied to men and women who engage in
anal sex.
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Maliki Figh, Grade 9, 2021-22, p. 79.

Sodomy

Its definition: male anal intercourse

Ruling: it is forbidden, and the proof is God's words as said
by Lot: "Why do you commit such indecent acts that have
never been committed by anyone before?"

Punishment: stoning the active and passive participants,
whether they are married or not, and whether they are
Muslims or infidels.

Conditions for carrying out the punishment:

Condition for carrying out the punishment of the active
participant:

That he has reached maturity and that he is sane.
Whether the passive participant has reached maturity or
not is not a condition for stoning the active participant.
Condlition for carrying out the punishment of the passive
participant:

That he has reached maturity, that he is sane, and that
the act was done willingly.

Proof for sodomy:

Sodomy is proven in the same way adultery is proven.
Anal intercourse with a woman is forbidden, and he who
does it is punished severely if she is his wife, and if she is
not his wife he is punished for adultery.




- International Relations

While al-Azhar's textbooks rarely touch
upon Egypt's foreign policy and interna-
tional relations beyond the issue of Pales-
tine, one harbors an anti-Western tone,
and discusses the cultural, economic, and
military conduct of China and Japan as a
role model for contemporary Arab states.®?
While there is an emphasis placed on the
economic successes of these countries,
primarily in Japan, the ability of China to
pOsSsess a nuclear weapon is also implied
to constitute a means to impose itself on
the West.

The “Reading and Writing” (/nsha, i.e., "Art
of Composition”) textbook for Grade 10
discusses examples of popular national re-
sistance to occupying Western forces
throughout the 20th century, including in
Japan and China. Students are taught that
Arab countries should derive lessons from
the experience of these countries. Hence,
among the goals of the lesson is under-
standing how to distinguish between ter-
rorism and the right of occupied peoples
to defend themselves. The other goal is to
learn about and provide examples of peo-
ple who have fought to regain what is
theirs by right.
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Reading and Writing, Grade 10, 2021-22, p. 49.

[the student will]

6 — distinguish between terrorism and the right of people
under occupation, and attack to defend themselves.

7 — give examples of peoples who have fought to regain
what is theirs by right, and clarify the lessons learned from
their struggle.

According to the textbook, Japan regained
its international status following World War
[l by focusing on development, innovation,
and scientific progress, and thus was able
to transform itself into a global economic
power that competes with the US.
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Reading and Writing, Grade 10, 2021-22, p. 50.

2) Wise Logic

[Japan’s] logic was, seeing as it had lost the military cam-
paign, to attempt to reach the top and the apex of power
through a different way, the way of scientific progress [...]
they began to develop, invent, and progress scientifically
with shocking fervor. When the USA began to analyze the
secret of the Japanese miracle, they discovered that the
Japanese people work in manufacturing, inventing, and
competing as if they are fighting a war. And it was indeed
a war, which resulted a quarter of a century after its

82 This message corresponds with EI-Sisi's government inclination to portray Asian countries as role models for
Egypt. These countries, and particularly China, are frequently described in official Egyptian media as inspiration
for developing Egypt's economy and turning it into a creative and competitive player that integrates into the
global market; deals with the challenges of population growth and poverty; develops education that meets the
needs of the labor force; invests in technological progress; and establishes a decentralized economic system:
Ofir Winter and Doron Ella, "The Chinese Development Model: A Cure for Egyptian Woes?," INSS Insight No.
1203, August 21, 2019, https://www.inss.org.il/publication/the-chinese-development-model-a-cure-for-egyp-

tian-woes/.



surrender with [Japan] emerging as the world’s third in-
dustrial power.

As for China, which was also facing West-
ern military threats, students learn that it
was able to impose itself on the world
stage by possessing atomic and hydrogen
bombs, alongside other modern sources
of power.®
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Reading and Writing, Grade 10, 2021-22, p. 50.

China’s Path to Self-Determination

As for China, after its famous revolution, the Western
world stood against it, fortified with its preponderating
marine and air capabilities, and deprived it from control-
ling some of its territories. The Great China found itself
facing two options: either to enter a military campaign
with no guaranteed results, or to deal with its revolution’s
accomplishments, and consolidating its centrality. It pre-
ferred not to commit suicide over a lost battle, rather go-
ing on to develop its independent power in a manner
which will allow its self-determination in all fronts. China
succeeded, culminating in the manufacturing of a nuclear
and a hydrogen bomb, and guided missiles, and possessed
all the modern means of power.

During this lesson, students are asked
whether the Japanese and Chinese plans
to strengthen their position as world pow-
ers are suitable for the Arabs.

83 Reading and Writing, Grade 10, 2021-22, p. 50.
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Reading and Writing, Grade 10, 2021-22, p. 54.

Are the Japanese plan and the Chinese plan [to achieve
power and establish their position] suitable for us, the Ar-
abs, to promote an industrial, cultural, and social revolu-
tion that will give us a leading position?




Zionism and Israel

The position of al-Azhar towards Zionism,
Israel, and the Palestinian Cause — vocal-
ized primarily by the Grand Imam - has al-
ways been critical and polemic. Perhaps
more than any international issue, Zionism,
Israel, and its control over Jerusalem have
received the strongest condemnation and
the widest attention by al-Azhar since the
appointment of Grand Imam al-Tayyib in
2010.84 Al-Azhar’s position with regards to
Jerusalem was even to go so far as reject-
ing the validity of visiting Jerusalem under
Israeli “occupation.”®® A similar invective
levelled against Israel is demonstrated viv-
idly in the textbooks. Israel is delegitimized
as the “Zjonist entity,” or “usurping occu-
pier’. The curriculum fully supports the
Palestinian Cause and encourages Pales-
tinians to defend their land against Zionist
forces. Any Jewish connection to the land
of Israel or Jerusalem is denied, with the
latter viewed as the “eternal capital of the
state of Palestine.”

Israel is not acknowledged in al-Azhar's
textbooks by name, but rather is termed
“the Zionist entity.” The borders of Israel
are not recognized, the capital of Jerusa-
lem is described as an Arab city, and the
Palestinians are presented as its defend-
ers. In a similar way to textbooks in the
public Egyptian education system, the al-

84 Barak, “Al-Azhar”, Politics, p. 63.

Azhar textbooks call for peace between
Muslims and other nations; however, unlike
the former, al-Azhar's textbooks do not re-
fer to the Egyptian-Israeli peace agree-
ment.® That said, students learn about the
agreement with Israel in textbooks pub-
lished by the Egyptian Ministry of Educa-
tion, which are used alongside the Al-
Azhar curriculum. The conspicuous lack of
reference to the peace agreement in the Al
Azhar curriculum is all the more striking
given the fact that former Grand Imam of
al-Azhar Gad al-Haqq (d. 1996), whose
views are regarded as conservative, stipu-
lated in a famous fatwa that the peace
agreement is in accordance with the
Shari‘a, in part because it was beneficial to
the Muslims.®” One Morphology textbook
even delegitimizes Israel in a sentence
that demonstrates a linguistic phenome-
non; coincidently, the previous sentence
also features a phrase that exalts the value
of martyrdom. Pairing the two sentences
therefore connects the two ideas, possibly
promoting the concept of martyrdom in
the face of Israel's deception. A strictly
structural exercise in linguistics could have
used any other sentences to demonstrate
the morphological phenomenon without
linking these two problematic notions.

85 “Azhar reiterates rejection of visiting Jerusalem under Israeli occupation,” Egypt Today, Jan. 18, 2018,
https://www.egypttoday.com/Article/1/40453/Azhar-reiterates-rejection-of-visiting-Jerusalem-under-Israeli-

occupation. Accessed online Aug. 29, 2023.
86 /slamic Culture, Grade 10, 2021-22, p. 54.

87 Yitzhak Reiter, War, Peace and International Relations in Contemporary Islam.: Muslim Scholars on Peace-
Treaty with Israel, Jerusalem Institute for Israel Studies, 2008, pp. 85-107.


https://www.egypttoday.com/Article/1/40453/Azhar-reiterates-rejection-of-visiting-Jerusalem-under-Israeli-occupation
https://www.egypttoday.com/Article/1/40453/Azhar-reiterates-rejection-of-visiting-Jerusalem-under-Israeli-occupation
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Simple Morphology, Grade 10, 2021-2022, p. 129

Use the previous verbs to form the elative in a complete
sentence.

Answers:

Martyrdom is the greatest degree of belief.

Israel is more deceiving than others.

The Arabic Language textbook for Grade 8
includes several references to al-Azhar's
stance on the Palestinian issue, and on Je-
rusalem in particular. Students learn that
“Muslims in all places” pray for a Palestin-
ian victory in liberating the al-Agsa
Mosque, and say: “May Allah predestine
their victory, and Tfulfill their wishes, so
they will become protected in the first
Qibla."®® A Grade 9 Arabic Language text-
book presents an imaginary dialogue be-
tween Jerusalem (a/-Quds), the Murabitun
(i.e., the Muslims who defend Jerusalem in
Jihad) and the Muslim believers, in which
Jerusalem beseeches them to liberate her
from her suffering under the occupation’s
impurity, and the latter swear to do so and
purify it.
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Arabic Language, Grade 9, Vol. 1, 2021-22, p. 15.

88 Arabic Language, Grade 8, Vol. 1, 2021-22, p. 47.

89 See also Arabic Language, Grade 9, Vol. 2, 2021, pp. 21.

3- Holy al-Quds: Sons of my homeland, do you like me cap-
tured, moaning from the oppression of the occupation?!
The Murabitun: Be at ease, our daughter, you are our first
Kiblah (direction of prayer) and you were the destination
of the prophets' night journey, and from you he started the
heavenly journey.

The believers: Oh, al-Quds! We will never abandon you,
not even a grain of soil from you, you are in our conscience
for as long as we are alive. We swear we will purify you as
Saladin purified you from the impurity of the occupation,
and your sons, those with a strong will, are going to pray
in you and you will foster them in safety.

Holy al Quds: Sons of my homeland! You faithful ones, do
not be late for me, for | have been waiting for a long time!

The Arabic Language textbook further
mentions al-Azhar’s call for the interna-
tional community to recognize the Arab
and Muslim identity of Jerusalem, and the
institute's perception of Jerusalem as “the
eternal capital of Palestine,” while ignoring
any lIsraeli or Jewish connection to the
city.®® Moreover, it is stated that all Mus-
lims are obligated to defend Jerusalem
against the “usurping occupier”
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Arabic Language, Grade 8, Vol. 1, 2021-22, p. 96.

Exercises

Read and then answer:

Al-Azhar continues to demand the international commu-
nity to affirm the Arabic character of Jerusalem, and its
Islamic identity, and stands its guard over any attempt to
violate these principles. It (Al-Azhar) also condemns this
violation, which is committed by the Zionist entity, the oc-
cupier of the Arab lands, and (Al-Azhar) calls on the inter-
national community to remove the injustice that lies as a
burden on the neck of the Muslims of Jerusalem and the
holy sites (p. 96).
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Arabic Language, Grade 8, Vol. 1, 2021-22, p. 150.

...Al-Azhar defends the Muslims' causes with wisdom and
prudence. One of these causes is:

The Palestinian cause, about which a dozen conventions
were held dedicated to supporting it, and affirming that
holy Jerusalem is the eternal capital of Palestine.

Il oo LA ande LS S sy clajlad Bl A S askine SO S 5 oY

A Dy e ol Iy BV iy il da b Dgs e 330y 3300 IS a3 Y

Lo | pailas O e comadeddl Lo Cont 10 S35 0 a5 U0 LU Bes L Ll ol 200

T} PR DS | PPy S [P

Arabic Language, Grade 9, Vol. 2, 2021-22, p. 21.

[.]

The teacher took the extensively comprehensive book
about the Arab state of Palestine, and brought indications
and proofs for the Arab nature of dignified Jerusalem (al-
Quds), being the eternal capital of the State of Palestine,
and mentioned that all the Muslims are obligated to de-
fending it against the usurping occupier who has sown
corruption therein.

Furthermore, the Grade 11 Arabic Lan-
guage textbook extensively discusses the
history of the Palestinian issue. A para-
graph on the geographical location of Pal-
estine claims that it lies between the Med-
iterranean and the Jordan River, while ig-
noring the presence of the State of Israel.®°
In addition, the declaration states that the

90 Reading and Writing, Grade 11, 2021-22, p. 80.

Arab connection to Jerusalem goes back
to the Jebusites in the 4™ millennium BC,
and thus is longer and older than the Israeli
connection. The origin of the Jebusites,
who were probably speakers of a Hebrew-
esque dialect like the rest of the Canaan-
ites, is unclear (Amorites, Mittanian-Hur-
rians, both, or none). Their Arabization,
however, is clearly a modern Palestinian
construct that became popular among Ar-
abs and Muslims.®
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Third [article]: The Arab character of Jerusalem is an issue
which is not subject to denigration or change, and an his-
toric fact for thousands of years. The attempts by the In-
ternational Zionist movement to deny or ignore this fact,
and remove it from the minds of Arabs and Muslims, will
never succeed. This fact dates back 50 centuries, when the
Jebusites built it [Jerusalem] four thousand years before
Christ, i.e. 27 centuries before the appearance of Judaism,
which began with Prophet Moses (Peace be upon him).
Also, the Hebrew presence in Jerusalem remained for only
415 years under the reign of the [Prophets] David and Sol-
omon in the tenth century before Christ. It was a foreign,

% Rashid Khalidi, Palestinian Identity: The Construction of Modern National Consciousness, New York: Colum-
bia University Press, 1997, p. 253, fn. 13. Yitzhak Reiter, Jerusalem and /ts Role in Islamic Solidarity, New York:
Palgrave Macmillan, 2008, pp. 70—73. Eldad J. Pardo et. al, Reform or Radicalization: PA 2017-18 Curriculum,
IMPACT-se, 2017, pp. 77—80. Meik Gerhards, "Die biblischen ,Hethiter"," Die Welt des Orients, Vol. 39, (2008):
145179, especially pp. 161, 167 fn. 114, 173—74. In all likelihood, most of the dwellers of Canaan, including the
various lsraelite tribes, were at one point speaking varieties of Biblical Hebrew (the "Language of Canaan") Hol-
ger Gzella, "The Emergence of Hebrew," Encyclopedia of Hebrew Language and Linguistics, Vol. 2 (Leiden and
Boston: Brill, 2013), pp. 852-863; Holger Gzella, "Canaanite," The Oxford Handbook of the Archaeology of the
Levant ¢c.8000-332 BCE (Oxford: Oxford University Press, 2014), pp. 29-30; Koert van Bekkum, "The 'Lan-
guage of Canaan': Ancient Israel’s History and the Origins of Hebrew," in Biblical Hebrew in Context, ed. Koert

van Bekkum et al. (Leiden: Brill, 2018), pp. 67-84.



passing, and limited presence that occurred 30 centuries
after Jerusalem was established as an Arab [city].

Students also learn that there is no histor-
ical evidence for a Jewish connection to
Jerusalem and its holy sites, as there are
only Islamic and Christian archeological
findings in the city. The example below,
which denies the existence of a Jewish
temple in Jerusalem, is somewhat at odds
with other textbooks which acknowledge
the existence of religious worship in “Bayt
al-Maqdis” (7he Temple or Jerusalem),
though not in what they regard as a/-
Quds.*?
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There are many Islamic and Christian relics in Jerusalem,
and there is not a single Jewish relic. The things that are
said about the so-called [Jewish] Temple and its existence
in Jerusalem are alleged, and are a false claim with no his-
torical evidence. This is for many reasons, including the ex-
cavations which have been executed by the Zionists since
1968 beneath Al-Agsa Mosque and in its surroundings,
where they found no evidence to prove their false claim.

This can be compared with textbooks from
the general curriculum, for instance a
Grade 4 Christian Education textbook
which acknowledges that King Solomon
built the Temple on Mount Moriah in

92 Arabic Rhetoric, Grade 10, 2021-2022, p. 47

Jerusalem. The example refers explicitly to
the names “Israel” and “Urshalim” (Jerusa-
lem, as opposed to the Islamic name “al-
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Quds” or “Bayt al-Maqdis”). 2

Christian Education (national curriculum), Grade 4, Vol. 1,
2022-23, pp. 30-31.

[Partial Translation]

Building the Temple —Solomon the Wise

[...] David chose a location to build the Temple — Mount
Moriah in the city of Jerusalem [Urshalim]. He prepared a
building plan and much gold, silver, copper, stone, wood
and other necessary building materials, and instructed his
son Solomon to build the Temple. [...] the building process
took seven years and six months, after which Solomon
held a great celebration and invited the elders of Israel
and all the people.

The Reading and Writing textbook also in-
vokes the very controversial UNESCO

93 See also an example teaching about a great temple in Jerusalem which Jews would visit annually to cele-
brate Passover. Christian Education, Grade 5, Vol. 2, 2022-23, p. 15. See Ofir Winter, “Generational Change:
Egypt’s Quest to Reform its School Curriculum,” IMPACT-se, Apr. 2023, https://www.impact-se.org/wp-con-
tent/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-April-2023.pdf, pp. 27-28.



https://www.impact-se.org/wp-content/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-April-2023.pdf
https://www.impact-se.org/wp-content/uploads/Egypts-Quest-to-Reform-its-Curriculum-IMPACT-se-Report-April-2023.pdf

resolution on “Occupied Palestine” of Oc-
tober 2016, which originally ignored any
Jewish connection to the city of Jerusa-
lem, focusing instead on its sanctity pri-
marily in Islam and to a lesser extent Chris-
tianity. The document employed solely Ar-
abic and Islamic terminology, such as “Al-
Agsa Mosque/al-Haram al-Sharif” instead
of Har Ha-Bayt (Temple Mount) or “Al-Bu-
raq Plaza” instead of “Ha-Kotel ha-
Ma'aravi.”®* Despite severe backlash and
pressure from various countries, chiefly Is-
rael, the final version adopted later in 2017
contains minimal acknowledgement of Ju-
daism’s relationship with the city, mention-
ing the term “Har Ha-Bayt,” and in a short
lukewarm recognition: “the Old City of Je-
rusalem is the sacred city of the three
monotheistic religions — Juaaism, Christi-
anity and Islam, and that each of its com-
munities has a right to the explicit recog-
nition of their history and relationship with
the city.”®® The impact of the original draft
resolution thus reverberates sharply within
the al-Azhar textbook, which indeed de-
nies any Jewish ties to Jerusalem.
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In 2016, UNESCO confirmed the Muslims' precedence over
Jerusalem and Al-Agsa Mosque and refuted any connec-
tion of Jews to Jerusalem and its holy sites.

The historical narrative of the textbook
portrays Zionism as an unjust and murder-
ous movement. Students learn that during
the period of the British Mandate, the for-
mer encouraged Zionist immigration to
Palestine, expropriated Palestinian lands,
and handed them to the Zionists.

Following the establishment of Israel in
1948, it is claimed that “millions of Pales-
tinians emigrated from their homes, while
many of them were being killed in mass-
slaughters, and many Palestinian villages
were destroyed. Since then, Palestinians
have suffered injustice, oppression, siege,
killing, starvation, confiscation of property,
and the establishment of settlements.
The Palestinian struggle against “Zionists
and their allies” which includes, among
others, popular resistance, revolts, /intifa-
aas, protests, strikes, and conventions, is
justified in the textbook as a means of pro-
tecting the Muslim identity of the al-Agsa
Mosque.®

Several paragraphs in the textbook are
dedicated to al-Azhar's official stance on
the Palestinian issue, and particularly to its
declaration following former US President
Donald Trump’s decision to recognize

94 “UNESCO. Executive Board, 200%™, 2016 — Occupied Palestine,” UNESCO,
https://unesdoc.unesco.org/ark:/48223/pf0000246215. Accessed online Aug. 28, 2023. See also “Unesco

passes contentious Jerusalem resolution,” BBC News, Oct. 18, 2016, https://www.bbc.com/news/world-mid-

dle-east-37697108. Accessed online Aug. 28, 2023.

9 “UNESCO. Executive Board, 201, 2017 — Occupied Palestine,” UNESCO,
https://unesdoc.unesco.org/ark:/48223/pf0000247727?posInSet=1&queryld=6e56d9b3-d601-4e7b-a8f1-

d06faa0332cc. Accessed online on Aug. 28, 2023.
9 Reading and Writing, Grade 11, 2021-22, p. 82.


https://unesdoc.unesco.org/ark:/48223/pf0000246215
https://www.bbc.com/news/world-middle-east-37697108
https://www.bbc.com/news/world-middle-east-37697108
https://unesdoc.unesco.org/ark:/48223/pf0000247727?posInSet=1&queryId=6e56d9b3-d601-4e7b-a8f1-d06faa0332cc
https://unesdoc.unesco.org/ark:/48223/pf0000247727?posInSet=1&queryId=6e56d9b3-d601-4e7b-a8f1-d06faa0332cc

Jerusalem as the capital of Israel in De-
cember 2017.
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In January 2018, following the 2017 US administration
declaration that Jerusalem is the capital of the occupying
“Usurping Zionist entity,” the esteemed al-Azhar rose and
rushed to defend the domains of Islam and the Muslims,
led by the honorable Grand Imam Dr. Ahmad al-Tayyib,
calling to hold its twelfth conference to support Jerusalem
in Egypt, the heart of Islam and Arabism.

Students learn that, since 1948, al-Azhar
has been holding conferences on Pales-
tine and the al-Agsa Mosque. These were
used to express al-Azhar's “rejection of Zi-
onist aggression against the holy sites, the
occupation of Al-Agsa Mosque, then its
burning, and the violation of its sanctity by
excavation works, tunnels and bloody
massacres in its holy courtyard”®’” Accus-
ing Zionists, Israel, or Jews of burning the
Al-Agsa Mosque in 1969 is an infamous li-
bel which has been disproven. In reality,
Australian citizen Michael Rohan was re-
sponsible for the arson, and this libel has
now been removed from Qatari and

Palestinian Authority Education Ministry
textbooks.%®

In response to former US President Donald
Trump’s recognition of Jerusalem as Is-
rael’'s capital, which according to the text-
book was rejected by 128 states and
peace-loving people around the world, al-
Azhar held a conference in January 2018,
and published an “/nternational Declara-
tion in Support of Jerusalem.” According to
this declaration, “Jerusalem is not just an
occupied land or a national Palestinian
cause, or even a national Arab cause, but
much bigger than this—it is a sacred /s-
lamic and Christian shrine and an Islamic
and Christian religious cause.” Moreover, it
is said that Muslims and Christians “work
to liberate Jerusalem from the Zionist oc-
cupation,” with the aim of “affirming its sa-
credness, and call upon the human com-
munity to end this Zionist occupation.”

Students who read the declaration further
learn that al-Azhar supports the Palestin-
ian people's “wprising [intifada] against
these unjust and arrogant decisions” vis-
a-vis the Palestinians, and Israel’s policies
concerning Jerusalem and the al-Agsa
Mosque. Muslims and Christians of Jeru-
salem are called on to take a united stand
“against these unjust decisions and poli-
cies” while their fellow Muslims and

% |bid, pp. 83-84. The text seems to imply that Israel was responsible for the burning of Al-Agsa Mosque in
1969. This is a common false accusation found in textbooks, where in fact the culprit was an Australian named
Denis Michael Rohan. https://www.abc.net.au/news/2019-08-24/denis-rohan-and-the-al-agsa-mosque-50-

years/11429332

9% See IMPACT-se reports: Review of Changes and Remaining Problematic Content in 2021-2022 Qatari Text-
books: Annual Report (Fall & Spring Editions), July 2022. https://www.impact-se.org/wp-content/uploads/Re-
view-of-Changes-and-Remaining-Problematic-Content-in-2021%E2%80%932022-Qatari-Textbooks-Annual-

Report.pdf; The 2020-21 Palestinian School Curriculum Grades 1-12: Selected Examples, May 2021,
https://www.impact-se.org/wp-content/uploads/PA-Reports_-Updated-Selected-Examples_May-2021.pdf.

9 Reading and Writing, Grade 11, 2021-22, p. 84.
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Christians in Egypt and beyond commit to
support them “until Jerusalem is liberated.”
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7 - The council strengthens the steadfastness of the brave
Palestinian people, and supports its uprising [intifada]
against these unjust and arrogant decisions regarding the
Palestinian cause, Jerusalem, and al-Agsa Mosque. [The
council] also salutes the spirit of communal unity between
the Muslims and Christians of Jerusalem, and their stand-
ing together against these unjust decisions, policies, and
actions. We emphasize to them [the Palestinians] in this
council that we stand together with them and will not for-
sake them, until Jerusalem is liberated.

Significantly, however, Judaism is distin-
guished from Zionism per se. The 10" arti-
cle of the declaration, as appears in the
textbook, calls upon wise Jews to learn a
lesson from history, according to which
they have only known genuine prosperity
and security under Muslim rule. This is rel-
atively true in light of the status of Jews as
a protected people in early Islam, and un-
der the guise of Muslim tolerance towards
Jews and Christians in Muslim Spain, who
nonetheless suffered occasional persecu-
tion and legal inferiority."%
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10— The council urges wise Jews to learn from history, that
witnessed the oppression they suffered everywhere except
under the Muslim civilization. [They are urged] to expose
the Zionist practices that contradict the teachings of
Prophet Moses that never called for killing, displacement
of land owners, usurping others’ rights, violating their
sanctities, or taking their lands and looting their sacred
relics.

The 12" article encourages Arab and Mus-
lim countries to avoid normalization with
Israel. It urges decision-makers in the Arab
and Muslim worlds to support all recom-
mendations set forth in the declaration,
“without taking any detrimental action to
the Palestinian cause, or helping normali-
zation with the occupying usurping en-
tity”"" Notably, this agenda departs
somewhat from the public state curricu-
lum, which does acknowledge the peace
agreement with Israel, albeit without men-
tioning “normalization.”

It is noteworthy that the harsh invective
against Zionism and Israel is also shown in
practice outside the curriculum. In 2021,
al-Tayyib denounced “the Zionist terror-
ists’ continued targeting of innocent civil-
ians’ in Gaza.'*? In the midst of the COVID-
19 crisis, in May 2020 the Al-Azhar Center
for Combatting Extremism published a

100 Mark R. Cohen, A History of Jewish-Muslim Relations, Princeton University Press, 2014, p. 28ff.

101 Reading and Writing, Grade 11, 2021-22, p. 86.

192 David Andrew Weinberg, “Hateful Sermons from Seven U.S. Allies,” Anti-Defamation League, Jun. 10, 2021,
https://www.adl.org/resources/blog/hateful-sermons-seven-us-allies. Accessed online on Aug. 30, 2023.
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propaganda video, narrated in Hebrew
with Arabic subtitles, which accused the
“Zionist entity’ of taking advantage of the
crisis for “/llegal gain” and taking over al-
Agsa Mosque.'” The Center seems to be
actively fueling anti-Israeli sentiments with
the latter video, as well as a twitter post
from August 2020 which falsely pinned the
responsibility for burning the al-Agsa
Mosque on “Zionist crimes.”1%4

In a Friday sermon by senior Azhar scholar
Dr. Sheikh Ahmad ‘Umar Hashim, delivered
on May 2021 during operation Guardian of
the Walls (Shomer Homot), he referred to
Israel as the “land’s anomalies,”
(shudhdhadh al-ard) and encouraged the
world to take a stance against Israel. He
called on Arab leaders to support Jerusa-
lem, explaining that “what was taken by
force shall only be regained by force.” Par-
ticularly, he urged the Palestinians to un-
dertake the duty of Ribat (defending Jeru-
salem in Jihad) and bolstered his call with
the infamous hadith of the stones and
trees, according to which before the Day
of Judgement arrives, the trees and
stones will tell the Muslims to kill the Jews
hiding behind them.%

In April 2022, the official Facebook page of
Al-Azhar al-Sharif published a video about
the Zionist movement and its alleged

crimes against the Arabs and Palestinians,
entitled “the Zionist Movement - the
Spreading Evil.” The video noted that what
served Zionist interests was the “option to
concoct a false narrative on the connec-
tion between the Jews, Palestine and Je-
rusalem.” Furthermore, the video noncha-
lantly features images of orthodox Jews
alongside the words “lying, misleading,
and falsifying facts, are the nature of the
tyrannical occupier, and [constitute] a de-
monic Zjonist principle” Featuring Jews
alongside that diatribe, which is allegedly
directed at Zionism and not Judaism per
se, in fact falsely aligns the agendas of
Jews and Zionists. Not only is this incor-
rect, as many orthodox Jews are anti-Zi-
onist, but it strengthens antisemitic tropes.
The video employs metaphors attributable
to the devil, describing Zionist Jews as
having attempted to bribe the last Otto-
man sultan Abdulhamid Il with “enormous
amounts of money.... And other economic
and political temptations.”°® Moreover, the
video claims that in 1908, the Jews collab-
orated with Western countries to dethrone
the sultan for rejecting their bribe, com-
pletely ignoring the role of the Young Turk
revolution.

103 Al-Azhar Center for Combatting Extremism, “The Palestinian People and COVID-19 Challenges,” YouTube,
May 19, 2020. https://www.youtube.com/watch?v=e[HTQMh6xHU&t=1s. Accessed online Aug. 29, 2023.

104 Azhar Observer, Twitter, Aug. 21, 2020, https://twitter.com/azhar_observer/sta-

tus/12967511140550287367t=9QGTHzNDzmftnzyNMTpoLA&s=08. Accessed online on Aug. 29. 2023.

105 Ali Gamal, “Dr. Ahmad ‘Umar Hashim stirring up the air and urges Arab leaders to support al-Quds — what
was taken by force shall only be regained by force,” YouTube, May 14, 2021,
https://www.youtube.com/watch?v=F1vOOHPFLGI. Accessed online on Aug. 29, 2023.

106 Al-Azhar al-Sharif, “the Zionist Movement — The Spreading Evil,” Apr. 15, 2022, https://www.face-
book.com/watch/?extid=CL-UNK-UNK-UNK-AN_GKOT-GK1C&v=729039764941648. Accessed online on Aug.

29, 2023.
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Conclusion

This report summarizes an analysis of 63
textbooks spanning grades 7-12 of the
curriculum implemented at the al-Azhar
schools in Egypt, an independent K-12 ed-
ucation system that develops its own text-
books while benefiting from government
support. The curriculum encompasses a
wide array of classical Islamic literary gen-
res, including Quran commentary, hadith,
jurisprudence, Islamic history and culture,
grammar, and rhetoric. It is noteworthy
that this study complements our earlier re-
port from April 2023, which focused on the
curriculum in public schools.

The methodology and pedagogy of teach-
ing religious material in al-Azhar textbooks
differs from those of the public education
system. Whereas in the latter, religious
material and traditions were cited from
early medieval sources according to the
topic of the lesson, some al-Azhar text-
books are, in effect, abridged or simplified
editions of important canonical works that
were written by medieval authors. In es-
sence, it can be deduced that a greater
emphasis is placed on memorizing and in-
ternalizing the material.

The al-Azhar religious curriculum is deeply
concerned with promoting the moderate
“Wasati” form of Islam. On the one hand,
the textbooks consistently reflect tradi-
tional perspectives on divine retribution,
destined for non-believers and those who
reject Muhammad and the holy scriptures.
On the other hand, the curriculum none-
theless promotes values of love, peace,
and tolerance toward various faiths,

seeking to mitigate violence, prejudice,
and aggression. Furthermore, it places a
particular emphasis on disseminating a
moderate interpretation of Islam, which in-
volves a strong disavowal of Islamic ex-
tremism, radicalism, and militancy. Within
this framework, the curriculum sanctions
moderate and non-violent interpretations
of Jihad, including the concept of Jihad of
the soul. This form of Jihad is considered
acceptable when aimed at preserving the
integrity of the faith, or safeguarding other
“revealed religions” such as Judaism,
Christianity, and Zoroastrianism.

Conversely, the curriculum adopts a criti-
cal stance, and one that verges on demon-
ization, towards Salafi-Jihadist move-
ments and the Muslim Brotherhood, par-
ticularly in light of the disturbances follow-
ing Mohamed Morsi's removal from the
presidency in 2013. A compelling and
graphic example is a textbook entitled “Li-
ons of the Homeland,” which resembles an
action-hero comic book, portraying the ta-
les of Egyptian soldiers and officers who
bravely fought Islamist “terrorists” (of the
Muslim Brotherhood) who murdered civil-
ians in the Nahda and Rabaa riots. As al-
Azhar initially harshly criticized the secu-
rity forces for their conduct during these
riots, the current narrative of the textbook
demonstrates instead an inclination to-
wards and alignment to the interests of the
military and police force.

With regards to gender and issues of ho-
mosexuality, the curriculum maintains a



traditional approach which restricts the
equal rights of women. Textbooks clearly
favor the family’s patriarch, affirming the
husband’s position as “leader of the fam-
ily,” and relegate the right to marry women
off without their consent to her legal
guardian. Nevertheless, textbooks
acknowledge some administrative and ju-
risprudential roles for women, for instance
as jurisconsults capable of issuing rulings
on various matters — while still excluding
the stipulation of the Audud punishments
or the ability to declare Jihad. The curric-
ulum also strongly condemns the harass-
ment of women.

Meanwhile, homosexual relationships and
“sodomy” (anal sex) between individuals
are prohibited, with “stoning” specified as
the punishment. Severe punishments are
also prescribed for adulterers.

Treatment of Christians is generally posi-
tive, including examples describing Islam’s
tolerance towards them, viewing them as
“the greatest friends of the [Muslim] be-
lievers.” Christians are seldom described
negatively, save for examples that position
them alongside Jews as being “too big-
oted” to be reasoned with, in their capacity
as “the People of the Book.” They are also
regarded as infidels, because as the Peo-
ple of the Book they refused to convert to
Islam despite Muhammad’s mission.

In contrast, the portrayal of Jews reflects
a more ambivalent perspective that is
found in classical Islamic literature. As
such, Jews are recognized as a legitimate
group, being one of the “People of the
Book,” with praise for their historical

interactions with Muslims and Muhammad.
However, the curriculum also demonizes
Jews, labeling them as “naturally treacher-
ous,” and labelling Jews who refused to
convert to Islam as “/nfidels” Furthermore,
a controversial Shi‘i heretic named ‘Abd Al-
lah ibn Saba’ is identified as a Jew, and is
explicitly cursed in a textbook. Conse-
quently, assigning a Jewish origin to fig-
ures rejected as heretics serves to further
marginalize and delegitimize both that fig-
ure, as well as the Jewish tradition as a
whole.

The curriculum entirely rejects the legiti-
macy of Israel and Zionism, largely omit-
ting any mention of Israel's existence (save
for one negative occurrence), referring to
them instead with pejoratives such as the
“Zionist entity” or the “usurping occupier.”
Jerusalem is portrayed exclusively as an
Arab and Islamic city, with minimal recog-
nition of its Jewish connections and some
acknowledgment of its Christian ties. The
city is consistently presented as the “eter-
nal capital of Palestine,” destined to be lib-
erated from “the impurity of the occupa-
tion.” Al-Azhar textbooks openly express
support for the Palestinian “wuprising (inti-
fada)” against Israel's policies concerning
Palestinians and Jerusalem. The textbooks
also invoke the disproved libel that held Zi-
onists responsible for burning the al-Agsa
Mosque in 1969 - a libel which has even
been removed from Qatari and Palestinian
Authority Education Ministry textbooks.

The curriculum also teaches about non-
Sunni Islamic sects and schools of
thought. Based on the firag (sects) litera-
ture genre, students learn about various



religious trends that led to the emergence
of acceptable movements, as well as re-
jected heterodoxy. Sectarianism as a
whole, in the sense of departing from one
path which God allegedly ordained to cre-
ate different schools of thought, is seen as
a threat to Sunni orthodoxy. That is to say,
the multiplicity of ideas and religious
trends within Islam is detrimental to its
unity. Chief among such trends are the
Shi'a in general, and some Shi‘i sects in
particular. The relevant source, a Note-
book of the Sects textbook, adopts an in-
formative approach that largely presents
basic information about these sects,
alongside occasional criticisms. Thus,
while recognizing Twelver and Zaydi
Shiism as legitimate Muslim schools of
thought, the curriculum firmly rejects the
validity of the Shi‘i “esoteric” traditions that
have contributed to the emergence of the
Isma'iliyya, the Baha'i faith, and the Ah-
madiyya.

Al-Azhar's textbooks generally steer clear
of delving into Egypt's foreign policy and
global interactions, except when this con-
cerns the Palestinian Cause. However, one
among these textbooks adopts an anti-
Western stance and deliberates on the
economic and military strategies of China
and Japan, considering them as potential
paradigms for modern Arab nations, and
as role models for Egypt. While highlight-
ing the economic achievements of these
nations, the text also references China's
possession of a nuclear weapon, suggest-
ing this as a mechanism for asserting influ-
ence over Western powers.

Considering al-Azhar’s oscillation between
religious moderation, which it professes to
represent and uphold on the one hand,
and its endorsement of Hamas’ religious
extremism and terrorism perpetrated
against Israel on October 7 on the other
hand, it has become increasingly clear that
now is the time for al-Azhar to cling to the
side of religious moderation and tolerance,
fulfilling its historic role of countering radi-
cal Islam. The explicit incitement against
Israel and Jews in its curriculum and on
public platforms alike constitutes an im-
plicit delegitimization of key regional play-
ers that contribute to normalizing ties with
Israel.

As one of the foremost religious authori-
ties in Sunni Islam, al-Azhar holds an indis-
pensable position in delegitimizing reli-
gious intolerance towards all religions and
peoples, Jews and lsraelis included. It
could possibly even serve as a bridge be-
tween Israel and the Palestinians, leverag-
ing its religious and jurisprudential exper-
tise to underline the benefits of Arab-Mus-
lim coexistence with Israel and Judaism,
and presenting solutions for the Palestin-
ian Cause.

This, however, will be difficult to achieve if
al-Azhar continues to disseminate contra-
dictory messaging, or decides to swing
strongly towards Islamic radicalism. Con-
sidering its professed mission, al-Azhar
must be influenced to make the obvious
choice — preferring Islamic moderation
over support of Hamas’s Islamic radical-
ism. An institution which seemingly sup-
ports the abduction and killing of innocent
civilians, including women, children and



the elderly, cannot possibly simultane-
ously exist as a legitimate authority which
educates children. As such, al-Azhar’s in-
volvement in current events and politics,
and how they are contextualized to the
public, must be recalibrated, and thereaf-
ter translated into pedagogical actions and
policies applied to the problematic aspects
of its curriculum. Anything short of that will
be deeply disappointing, precisely due to
the great potential of the curriculum.

Egypt has already positioned itself as a key
player in the moderate Sunni world, but its
mission will be incomplete unless it har-
nesses the authoritative religious power
manifest in the al-Azhar Institution. Both
Egypt and the UAE have considerable lee-
way to influence al-Azhar, being its pri-
mary sources of funding. Thus, with the
help of the international community, inter-
national religious authorities representing
Judaism, Islam and Christianity, and offi-
cials of moderate Sunni Arab countries,
the Egyptian government could influence
al-Azhar to emphasize and expand the tol-
erant aspects of its curriculum, and simul-
taneously mitigate the inflammatory mate-
rial within it, as well as its public presence.




- Methodology

IMPACT-se applies methodological stand-
ards which are based on UNESCO and UN
declarations, and international recommen-
dations and documents on education for
peace and tolerance (see notes). Our
methodology is designed to consider
every detail within the textbooks; it does
not paraphrase, rely on interpretations, or
attempt to illustrate preconceived notions.

The following is an updated, condensed
version of the IMPACT-se UNESCO-de-
rived standards for peace and tolerance in

2 INDIVIDUAL OTHER

The curriculum should foster personal
attachment toward the “Other” as an
individual, his or her desire to be famil-
iar, loved and appreciated.'®®

3 NO HATE

The curriculum should be free of word-
ing, imagery and ideologies likely to
create prejudices, misconceptions,
stereotypes, misunderstandings, mis-
trust, racial hatred, religious bigotry
and national hatred, as well as any
other form of hatred or contempt for
other groups or peoples.™®

school education:

1 RESPECT

The curriculum should promote toler-
ance, understanding and respect to-
ward the “Other,” his or her culture,
achievements, values and way of life.'%

&. NO INCITEMENT

The curriculum should be free of lan-
guage, content, and imagery that dis-
seminate ideas or theories which jus-
tify or promote acts and expressions of
violence, incitement to violence, hostil-
ity, harm and hatred toward other na-
tional, ethnic, racial or religious
groups.™

07 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on
November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of
Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, lll. Universal Declaration of Hu-
man Rights (1948): Education shall be directed to the full development of human personality and to the strength-
ening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and
friendship among all nations, racial and religious groups and shall further the activities of the United Nations for
the maintenance of peace.

198 The goal of education for peace is the development of universally recognized values in an individual, regard-
less of different socio-cultural contexts. See /b/d., Article 6. See also, on exchanges between youth, the UN
Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between
Peoples (1965), Principles IV, V.

199 /bid., and based on Articles lI.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education
for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-
eighth session, Paris, November 1995, Article 18.2.

10 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination
(ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See
also Article 20 of the International Covenant on Civil and Political Rights (ICCPR), adopted by the United Na-
tions General Assembly Resolution 2200A (XXI) on December 16, 1966.



5 PEACEMAKING 7 GENDER IDENTITY AND REP-
RESENTATION

The curriculum should develop capa-
bilities for non-violent conflict resolu-
tion and promote peace.™

The curriculum should foster equality,
mutual respect, and should aim for
equal representation between individ-
uals regardless of their gender identity.

6 UNBIASED INFORMATION It should also refrain from language,

content, and imagery that depicts lim-
iting and/or exclusionary gender
roles.'?

Educational materials  (textbooks,
workbooks, teachers’ guides, maps, il-
lustrations, aids) should be up-to-date,

accurate, complete, balanced and un-

prejudiced, and use equal standards to 8 SEXUAL ORIENTATION

Sl mitEl eniise el undeﬂr; The curriculum should be free of lan-
standing between different peoples. guage, content, and imagery that

promulgates violence or discrimination
on the basis of sexual orientation.”

9 SOUND PROSPERITY and
COOPERATION:

The curriculum should educate for
sound and sustainable economic con-
duct and preservation of the environ-
ment for future generations. It should
encourage regional and local coopera-
tion to that effect."

M Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, ap-
proved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9;
and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on No-
vember 16, 1995, Article 5.

"2 Based on UNESCO recommendation concerning education for international understanding, cooperation and
peace and education relating to human rights and fundamental freedoms, adopted by the General Conference
at its eighteenth session, Paris, November 19, 1974, Article V.14.

"3 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of
UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination against
Women and emphasizes respect for human rights and fundamental freedoms for all, without distinction as to
gender.

"4 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights
Council, and numerous UN General Assembly resolutions expressing concern and condemnation of laws and
practices around the world which target individuals based on their gender identity and/or sexual orientation for
discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which contradict the
most basic principles of the UN and have no place in education.

15 Based on UNESCO recommendation concerning education for international understanding, cooperation and
peace and education relating to human rights and fundamental freedoms, adopted by the General Conference
at its eighteenth session, Paris, November 19, 1974, Articles l11.6, and IV.7. On the imperative for developing
“systematic and rational tolerance teaching methods that will address the cultural, social, economic, political
and religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by
member states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see



- List of Textbooks

The following 63 curriculum textbooks
were analyzed for the research in this
study. The titles both here and referenced
in the text have been translated into Eng-
lish to aid the reader. IMPACT-se typically
researches all available textbooks used in
a curriculum. If new textbooks or previ-
ously unavailable books become available
after a report's publication, every effort
will be made to update reports to include
any relevant material. We welcome any
comments related to the acquisition of any
omitted materials (http://www.impact-

se.org/about-us/contact-us/).

Grade 7

1. Arabic Calligraphy, Grade 7, 2021-22

2. Arabic Language, Grade 7, 2020-21

3. Hanafi Figh, Grade 7, 2020-21

4. Maliki Figh (Taysir al-Ashmawiya),

Grade 7, 2021-22

Shafii Figh, Grade 7, 2020-21

6. Tajwid (Bughiata al-Talibin), Grade 7,
2021-22

7. The Principles of Religion, Grade 7,
2020-21

o

Grade 8

8. Arabic Calligraphy Workbook, Grade 8,
2021-22

9. Arabic Language, Grade 8, Vol. 1, 2021-
22

10. Hanafi Figh, Grade 8, 2021-22

1. Lions of the Homeland, Grade 8, 2019

13.

14.

. Maliki Figh (Sharh Abi Al-Hasan), Grade

8,2021-22

Shafii Figh, Grade 8, 2020-21

The Principles of Religion, Grade 8,
2021-22

Grade 9

15.

16.

17.

18.
19.

20.

21.

22.

Arabic Calligraphy Workbook, Grade 9,
2021-22

Arabic Language, Grade 9, Vol. 1, 2021-
22

Arabic Language, Grade 9, Vol. 2,
2021-22

Hanali Figh, Grade 9, 2021-22

/slamic Culture, Grade 9, 2021-22
Maliki Figh (Sharh Abi Al-Hasan), Grade
9, 2021-22

Shalii Figh, Grade 9, 2021-22

The Principles of Religion, Grade 9,
2020-21

Grade 10

23.
24.

25.

26.

27.

28.
29.

30.

31.

Arabic Rhetoric, Grade 10, 2021-2022
Grammar (Sharh Ibn Ageel), Grade 10,
2020-21

Hadith (Taysir Fath al-Mubdi), Grade
10, 2021-22

Hanali Figh (al-Mukhtar), Grade 10,
2020-21

History and Texts of Arabic Literature,
Grade 10, 2021-22

Islamic Culture, Grade 10, 2021-22
/slamic Selections, Grade 10, Book 1,
2021-22

Logic, Grade 10, 2021-22

Maliki Figh (al-Sharh al-Saghir), Grade
10, 2021-22

also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Under-

standing between Peoples (1965), Principle Il.
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32.

33.

34.
35.

Reading and Writing, Grade 10, 2021-
22

Shalii Figh (al-lgna’), Grade 10, 2020-
21

Simple Morphology, Grade 10, 2021-22
Taysir Tafsir al-Nasafi, Grade 10, 2021-
22

Grade 11

36.
37.

38.

39.

40.

Arabic Rhetoric, Grade 11, 2021-22
Grammar (Sharh lbn Ageel), Grade 11,
2021-22

Hadith (Taysir Fath al-Mubdi), Grade
1, 2021-22

Hanafi Figh (al-Mukhtar), Grade 11,
2021-22

History and Texts of Arabic Literature,
Grade 11, 2020-21

41. Logic, Grade 11, 2020-21

42. Maliki Figh (al-Sharh al-Saghir), Grade
1, 2021-22

43. Notebook of the Sects, Grade 11, 2018-
19

44, Prosody and Rhyme, Grade 11, 2020-21

45. Reading and Writing, Grade 11, 2021-22

46. Shalii Figh (al-lgna’), Grade 11, 2021-
22

47. Simple Morphology, Grade 11, 2021-22

48. Tawhid, Grade 11, 2021-22

49. Taysir Tafsir al-Nasafi, Grade 11, 2020-
21

50. Egypt and Islamic Civilization, Grade 11,
2022-23 (Public school curriculum)

Grade 12

51. Arabic Rhetoric, Grade 12, 2021-22

52. Grammar (Sharh Ibn Ageel), Grade 12,
2021-22

53. Hadith (Taysir Fath al-Mubdi), Grade

12, 2021-22

54.

99.

56.
57.

58.
59.
60.
61.
62.

63.

Hanafi Figh (al-Mukhtar), Grade 12,
2020-21

History and Texts of Arabic Literature,
Grade 12, 2020-21

Inheritance, Grade 12, 2020-21

/slamic Selections, Grade 12, Book 2,
2020-21

Maliki Figh (al-Sharh al-Saghir), Grade
12,2021-22

Reading, Grade 12, 2021-22

Shalii Figh (al-lgna’), Grade 12, 2021-22
Simple Morphology, Grade 12, 2021-22
7aysir Tafsir al-Nasafi, Grade 12, 2021-
22

Tawhid, Grade 12, 2018-19




